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CHAPTER I 
BACKGROUND OF THE STUDX 
Introductiott 
Teacher education programs in Oklahoma appear to have been based 
on·the assumption that the·academic·preparation o;f an individual teach-:-
er leads.to.the subsequent competence of the·person.to direct the 
learning activities of students. The relationship b~tween these two 
elements· ;is. firmly cemetl.ted in.·the tea'.cher certification requirements 
of the.State Board of Education.· Although some consideration is given 
to such·areas as personality, character, and other diffict\lt-to-define 
human qualities, a certificate.to teach in a given subject matter area. 
in the accredited public secondary schools of Oklahoma is based pri-
marily ,upon ._a specified amoutl-t of academ;ic · preparatiori. in an acctedi-, 
ted institution of higher education •. 
The·late Oliver Hodge, former State Superintendent of Public 
Instruction, stated in the Foreword of the Teacher Education, Certi-:-
fication, and Assignment Handbook: 
The Degree of competence of a teacher depends to a 
large extent upon the quality of the.training which that 
teacher has received. It is recognized that our institu-:-
tions of higher education have been diligent in their 
effort.to improve teacher education in Oklahoma. The 
zeal and energy have been rewarding to the schools of our 
state. I am grateful for th:i,.s dedication to the noble 
purpose and.solicit a continuation .of the car-operative 
l_ 
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relationships which have proven so fruitful. 1 
The quality of training to which Dr. Hodge refers is determined 
primarily by.the number of college hours a teacher has acqu:J_red.in 
higher education. The Handbook, which derives its legality from 
Article VI, Section 88, paragraph B of the.School'Laws of Oklahoma, 
dictates the" Approved Programs of Teacher EducatiQn." These 
programs set.forth the .minimum semester cred;it hours needed for certi""'.' 
fication to be employed as a part of the instructional staff of any 
school under the authority of the State Board of Education. 
A qualified teacher, then, is one who is certified to teach in a 
specified .academic area, Since the basic purpose of teaching is to 
direct the learning activities of the students, one may;assume that 
the more highly certified teacher should be more successful in direct-
:i.ng the student's learning activities than the teacher who has earned 
a certificate den9ting a lesser degree of academic preparation. 
Whether the relationship between teacher qualifications, as reflected 
inthe type of certificate earned, and the academic success of their 
students is Post hoc, ergo propter.hoc (after this, therefore.because 
of this) or not was one focal point of this investigation .. 
The academic success of a student, regardless of the nature of 
the subject matter, is measured by some type of observation. This ob-
c 
servation is primarily a measurement of performance or of information 
and theory gained. Speech performance is exceptional in the respect 
that the student's classroom success may allow him to be selected for 
interscholastic activities. These activities, in the.form.of contests 
1oliver Hodge, Teacher Education, Certification, and Assignment 
Handbook, (Oklahoma City, 1961) , p ~ ii. 
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or festivals, have their roots sunk deep into the antiquity of Western 
education. Goodwin Berquist said: 
Isocrates (481-411 B.C.), one of the greatest early 
teachers of rhetoric, influenced the educational scene 
later, but very significantly. His school, founded to 
train young men for civic life, drew students from all of 
Greece. Tuition-paying students from the age of fifteen 
enrolled to gain the befits of Isocrates' teaching. He 
contended that education should be practical, moral, 
patriotic, borad, interdisciplinary, and thorough. The 
core of his program was public speaking because it sharp-
ened the faculty of judgment and demanded good thinking 
as the basis for good speech. Other subjects were 
classical prose and poetry, philosophy, mathematics, and 
history. The study of speech and debate were taught 
largely through the study of models and the practical 
application of the princ'iples of rhetoric through exer-
cises and contests. He stressed individual attention 
for each student and developed close instructor-student 
ties. For fifty years his school had great influence 
in Greek education; nearly all successful speakers of 
his day had training with him. Aristotle quotes him often 
and Cicero calls him "the master of all rhetoricians." He 
was truly an outstanding speech teacher of the ancient 
world.2 
Thus, the master teacher of ancient Greece was one whose quali-
fications were at least twofold: he possessed the ability to teach 
speech theory and performance in the classroom and the ability to 
take his students beyond the classroom setting to successful contest 
speaking. The well qualified (certified) speech teacher of today 
should not be less aware of the advantages that contest events offer 
as an integral part of the speech students' learning experiences than 
was Isocrates. 
In Oklahoma, the interscholastic speech events are administered 
by the Oklahoma Secondary School Activities Association (o.s.s.A.A.). 
During the 1968-1969 school year, 142 of the state's secondary schools 
2 Goodwin Berquist, "Isocrates of Athens--Foremost Speech Teacher 
of the Ancient World", The Speech Teacher, pp. 251-255. 
~ad speech programs.that qualified them·for membership in.the 
o.s.s.A.A., which is a voluntary membership group. 
When a student contestant from a member.school.receives a first, 
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second, or third place·rating in.the specific event he has en,tered at. 
an o.s.s~A,.A. sanctioned, invitational tournament, he qualifies for 
the regional meet. In.order to qualify for the.State finals, the stu-
dent must have been ranked among·the top four participants in.his 
event at the regtonal tournament. 
Competitive events are divide4 into two general categories--indi-, 
vidual and group. Individual competition is held in.extemporaneous 
speaking, poetry interpretation, original oratory, stan4ard oratory, 
humorous.interpretation and dramatic interpretation. Group competi-
t~on includes one-act play, dramatic duet acting, humorous duet acting 
and debate. 
Competitive events for secondary students are reputed to project 
the person beyond the average classroom demands and provide an in-
centive fer the stud_ent to strive for excellence in tlw speech act •. 
Klopf and Lahmann concluded that: 
The·.activities program, which plays an important role in, 
the.total programof speech education in secondary schools 
and colleges, provides the-student-participants with a vari-
ety of practical educational experiences that few other forms 
of education:afford. It offers them an unparalleled opportun-
ity to perfect the techniques of effective oral communication; 
in fact, campus and interscholastic speaking is the most 
·potent contemporary.force outside .the classroom in·the speech 
education.of thousands of students. When ably coached, these 
programs contribute significantl:y to the intellectual, social, 
and moral growth of participating students.3 
3 Donald.W. Klopf and Carrol.P. ·Lahmann, Coaching and Directing 
Forensics, (Illinois, 196 7) , p. 1. - · · 
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The classroom speech teacher has an academic responsibility for 
his students that goes beyond the teaching duties of the average 
secondary teacher. While the subject matter teaching responsibilities 
and obligations of the English, history, science, and other subject 
matter teachers may cease with the clanging of the closing classtime 
bell, the teaching duties of the speech teacher continue. 
Robinson and Kerikas stated that contests and activities are a 
major part of the total speech program • 
• Although the speech teacher may do a strong job 
of classroom teaching, he may find even greater demands 
upon him as a director of activities and contests. Teach-
ing done outside of the controlled conditions of course 
plans and a classroom schedule is more difficult. The 
informality of after-school sessions, evening rehearsals, 
and trips out of town presents various problems. One of 
these is the question of maintaining, at the same time, 
the necessary motivation for excellent public performance 
and the desired organization and discipline for achieving 
results. In addition are all of the administrative de-
tails of schedule, auditorium, extra rooms, finance, 
transportation, housing, food, materials, and publicity 
that are inherent in a program of.this sort. They place 
heavy pressures upon the strength and resourcefulness 
of the speech teacher.4 
Present estimates are that 50 percent of all speech training of 
the student in secondary schools is done through activities and con-
s tests. Therefore, an inquiry into the academic training, experience, 
tenure, age, and sex of the secondary speech teacher whose students 
compete in the interscholastic speech competition appears to have 
merit. 
In Oklahoma at the present time, there are 17 accredited 
4Karl F. Robinson and E. J. Kerikas, Teaching Speech Methods and 
Materials, (New York, 19&3), p. 341. 
5Ibid, p. 135. 
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institutions of higher education authorized to offer an undergraduate 
degree in speech education. The subject matter requirements for the 
degree, according to a review of each school's latest catalog, appear 
to be relatively consistent. However, undergraduate credit hour re-
quirements in speech vary from 24 semester hours at the lower range to 
42 at the most demanding institutions. 
The question that appeared to need answering from these obser-
vations was concerned with the wide range in required hours in the 
undergraduate discipline among these 17 institutions, Since some col-
leges require more credit hours in the discipline for the degree than 
others, is this greater demand reflected in their graduate being more 
successful in coaching the speech activities program? 
In addition to the 21 semester hours in professional education 
and 50 of general education, the State Board of Education requires the 
undergraduate speech student to complete a minimum of 24 credit hours 
in the major field in order to qualify for the Standard Secondary 
6 Speech Certificate. The selection of specific courses to fulfill the 
24 hours requirement is left to the discretion of the individual insti-
tution at which the student is enrolled. Furthermore, each college 
establishes its own total hour degree requirements which, as noted 
above, must equal 24 and may range as high as 42 hours. 
There are five certificates issued by the State Department of 
Education that entitle the holder to teach speech in the secondary 
classroom: 
1, The Professional Certificate is awarded to those persons 
6 Op. Cit, Handbook, pp, 10-12. 
who have completed a minimum of 24 credit hours of 
speech in the undergraduate program, hold a Bachelors 
degree from an accredited institution, and have com~ 
pleted a masters degree (or its equivalent) which 
included eight credit hours of speech. 
2. The Standard Certificate is awarded to those persons 
who.meet all requirements for the Bachelors degree 
in Speech Education. The undergraduate study must 
have included a minimum of 24 credit hours in speech. 
3. The Provisional Certificate is given to those persona 
who have earned a Bachelors degree including appropri-
ate education courses and a minimum of 18 credit hours 
of speech. 
4. The Temporary Certificate is given to those who have 
com,pleted a Bachelors degree which included a minimum 
of 18 but less than 24 credit hours in speech. This 
certificate holder has a deficiency in professional 
education course requirements. 
5. The Language Arts Certificate is awarded to those 
persons who have completed a Bachelors degree with 
a Language Arts major and appropriate education 
courses. This major includes six hours of under-
graduate speech and entitles its holder to teach 
speech in the secondary schools as a minor assign-
ment. 
The above certificates reflect four different levels of academic 
preparation in undergraduate speech. Since Robinson and Kerikas 
estimated that 50 percent of all speech training was done through the 
8 
activities and contest approach, there appears to be a need for de-
termining whether or not the students who were taught by the teachers 
who held one type of certificate were more successful in contest 
speaking than those students whose teachers held the other type of 
certificates. 
7 
As far as could be determined, there was no published information 
7Ibid, pp. 31-32. 
8 Robinson and Kerikas, Op. cit, p. 135. 
available that described the teachers of speech in the secondary 
schools of Oklahoma. Since certification requirements had been set 
for the speech teacher by the Oklahoma State Department of Education 
and the institutions of higher education had designed a course of 
study to be completed by the student who wished to enter the profes~ 
sion, it appeared advantageous to gain a knowledge of those persons 
employed as teachers of speech. Therefore, this study also proposed 
to investigate specific areas concerning the present status of Okla-
homa's speech teachers whose schools enter students in competitive 
events sponsored by the Oklahoma Secondary School Activities Associ-
ation. These were: 
1. The classification of the school (A or B) in which 
each person taught 
2. The tenure of the teacher at his present school 
3. The total number of years the teacher had spent 
in teaching 
4, The total number of years of speech teaching ex-
perience of each teacher of speech. 
5. The total number of years each teacher had taught 
in the secondary schools. 
6. The socio-economic level of the school in which 
each individual was employed 
7. The present age of the teacher of speech 
8. The sex of the teacher of speech 
In summary, the nature of the problem contained four relatively 
distinct yet pervasive segments. The distinct segments were the 
8 
academic requirements in speech for the undergraduate speech education 
major, the types of certificates held by the practicing secondary 
teachers of speech, the personal and professional information about 
the speech teachers whose schools were members of the o.s.s.A.A., and 
9 
the speech teachers who taught the secondary students who qualified 
for the o.s.s.A.A. State Finals. 
The pervasive element was that there apparently were no published 
studies nor readily available information concerning the Oklahoma 
speech teacher who directed the activities program in the secondary 
schools of Oklahoma. 
Statement of the Pro~lem 
The purpose of this descriptive study was four fold: 
1. To determine the type of speech courses and number of 
undergraduate credit hours in speech required for the 
B.A, in speech education by the Oklahoma institutions 
of higher education. 
2. To determine the number and type of speech certificates 
held by Oklahoma secondary teachers of speech whose 
schools are o.s.s.A.A. members, 
3. To determine the type of certificate held by speech 
teachers whose students qualified for o.s.s.A.A. 
State Finals in speech activities. 
4. To develop a profile of the secondary teachers of 
speech whose schools belong to the o.s.s.A.A. The 
profile content would reflect the teachers' sex, age, 
classification of school in which they taught, their 
tenure in the teaching profession, their tenure at 
their present school, their tenure in teaching sec-
ondary speech, and the institution from which each 
received his undergraduate degree. 
Limitations of the Study 
This study was designed to investigate some specific elements 
concerning the Oklahoma secondary teachers of speech whose schools 
held membership in the Oklahoma Secondary Schools Activities Associ-
ation in the fall of 1968. The number of schools that had placed 
membership in the speech segment of the o.s.s.A.A. for the school 
10 
year of 1968-1969 was 142. 
The state of Oklahoma has over 400 secondary schools and possibly 
there are speech classes being taught by qualified speech teachers in 
those schools who do not belong to the o.s.s.A.A. However, the 
O. S.S.A,A. is the official state organization that has a regpl1:1:tory 
function over all extraclass activities in the, state, And this study 
has as its focal point the teachers of .. the students who compete in the 
o.s.s.A.A, sanctioned speech activities program. 
No attempt was made to measure. the quality of .instruction done by 
teachers of speech in their individual classrooms. Furthermore, no 
attempt was made to investigate the quality of acadettJ.i.c preparation 
received by the teachers from their.undergraduate institutions. The 
research is not to be construed as an attempt to.formulate a basis of 
judgment of any kind that is .not discretely associated with the de-
scriptive elements of .this. study as they pertain to . those teachers 
who attempt to qualify students for State Finals in the o.s.s.A.A. 
speech meet. 
CHAPTER II 
SCOPE·AND STRUCTURE OF THE STUDY 
Specific Areas,of ·Investigation 
The four areas investigated were: (1) the source of the speech 
teacher's academic preparation; (2) the quantity of that academic 
preparation as reflected in the type or quality of certificate held by 
the teacher; (3) the.teacher's success in qualifying students for 
State Finals in the.O.S.S.A.A. speech.competition during the academic 
year of 1968-1969; and (4) the vital and tenure data of the.surveyed 
population. 
The vital and tenure area of investigation accommodated data per~ 
taining to the length of time each o.s.s.A.A. registered coach had 
taught school, how long he had taught in his present school, how long 
each had taught speech in secondary school, and his tenure as a sec-
ondary teacher, The data also included the age of each teacher, the 
sex of each teacher, and the socio-economic level of the school at 
which each teacher was employed. 
Utilizing the findings from the four·areas above, this study 
proposed to answer the following questions: 
1. 
2. 
What courses within the speech discipline are common 
to all 17 institutions who award the bachelor's de-
gree and are required of a college student who majors· 
in speech teacher education? 
Does the graduate of a college which requires the 24 
11 
semester hour minimum in speech for the undergraduate 
degree appear as productive in contest work as the 
graduate from the schools that require more than 24? 
3. What is the present certification status of those 
speech teachers who participate in the Oklahoma 
Secondary School Activities Association speech 
contests? 
4. Do the more highly certified speech teachers of sec-
ondary schools have a larger percentage of their 
students qualified for State Finals competition? 
5. Do the higher socio-economic level schools qualify 
more students for State Finals competition? 
6. In qualifying students for the State contest, do 
male teachers of speech appear more successful than 
the female teachers? 
7. Does the more experienced teacher of speech qualify 
more students for State Finals than the less ex-
perienced? 
8. Is the older teacher of speech more successful in 
qualifying his students for State Final competi-
tion than the neophyte? 
Design of the Study 
This study was designed to utilize the survey method for data 
gathering. Two questionnaires were constructed to procure the in-
12 
formation: one (see Appendix A) for the colleges that are authorized 
by the State Board of Eeucation to offer degrees and certification 
programs in speech education and another (see Appendix B) for the 
senior high (9-12) teachers of speech whose schools are members of 
the Oklahoma Secondary Activities Association. 
Although the information concerning college requirements might 
have been secured from the catalogs of these various schools, the 
placing of a course within a specific subject-matter category would 
have been arbitrary and it was believed that the chairman of the 
department was better qualified to categorize the coutses within his 
discipline than would be an outside observer who was limited to the 
course description found in the catalog. 
13 
Speech department chairmen were asked to indicate the number of 
semester hours they require of the student within the discipline and 
to categorize these required hours under the general heading of foren-
sics, interpretation, acting, communication theory, correction, broad-
casting, rhetoric, discussion, teaching methods and others. 
Since the questionnaire was sent to persons within the speech 
discipline, the instrument was pre-tested with persons in the field of 
speech on the campus of Central State College, Edmond, Oklahoma. After 
their suggestions were incorporated, the final draft was prepared and 
mailed to the participating colleges and universities. 
The population at risk was comprised of two segments: the 17 
institutions authorized by the Oklahoma State Department of Education 
to prepare academically students for educational certification and 142 
secondary school speech teachers whose principals had designated them 
as the speech activities coaches. Each of these secondary schools had 
registered as an active member with the o.s.s.A.A. for the 1968-1969 
school year. The registration list contained the name of the school, 
the name of the speech activities coach, and the classification of 
the school according to its size. Schools with a secondary student en-
rollment of at least 500 were classified as Class A by the o.s.s.A.A., 
while Class B schools had less than 500. Each school had to compete 
according to its classification by the Association unless special per-
mission was granted to a school. 
The questionnaire that was mailed to the 142 speech activities 
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directors was designed to gather data in the following areas: (1) 
The academic level of achievement according to degree held by the 
teacher; (2) The school from which the degree was earned; (3) The 
specific classification of the teacher's certification; (4) The number 
of years the teacher had taught school, the amount of time he had 
taught in the secondary schools, the tenure of his speech teaching 
duties, and the tenure at his present location; (5) The size of the 
school enrollment; (6) The .. socio-economic level of the community in 
which he taught; and (7) The sex and age of the teacher. 
The data-gathering instrument was pre-tested on senior college 
students who were majoring in speech education at Central State Col-
lege, Edmond, Oklahoma. After suggested corrections were made to 
alleviate ambiguity, the questionnaire was mailed with a stamped, 
self-addressed envelope enclosed and a dime attached to the data sheet 
for the participating teacher to drink a cup of coffee while complet-
ing the task. 
In order for a high school student of one of the secondary speech 
teachers to be.determined "successful" in speech activities, he had to 
have qualified for the Oklahoma Secondary Schools Activities Associ-
ation State Finals speech tournament. Students qualify for State Fi-
nals by virtue of their having been judged one of the four best par~ 
ticipants in the event they enter at an o.s.s.A.A. sanctioned Regional 
Tournament. They qualify for the Regional Tournament by being ranked 
among the top three contestants in the event they enter at an 
o.s.s.A.A. sponsored invitat~onal tournament. 
The o.s.s.A.A. State Finals roster that contained the name, 
school, classification of school, event, and speech teacher of each 
15 
high school student who had qualified, was used to determine which 
teachers had qualified students for State Finals competition. 
Comparative graphs were constructed to depict the various compo-
nents of the profile of the secondary teacher of speech. All data 
gathered from the research instruments that appeared pertinent to the 
description were utilized. 
This descriptive study was designed to utilize the survey method 
of gathering data. Auer states the reason for using the questionnaire 
to gather data for a study such as this one when he says, 
When the questionnaire method is used the chief con-
sideration is usually that of gathering a limited amount 
of information from a large number of subjects.1 
Examples of where the survey method have been found to be advan-
tageous for similarly designed studies in speech are: Lillywhite's, 
who used the questionnaire to ascertain the speech needs of Minnesota 
elementary and secondary school teachers. It was distributed to far 
more persons than could possibly have been observed or interviewed: 
810 teachers (434 replies) and 420 administrators (196 replies). With 
a return of approximately 50 percent, Lillywhite had 650 individual 
reports to tabulate and interpret. The questionnaire, he concluded: 
presents the distinct advantage of allowing the re-
search worker to secure greater returns and thus more 
data in less time and with less effort and expense. 2 
This same advantage was demonstrated in Bronstein's survey 
of the study of phonetics in American colleges. 
1 Jeffrey Auer, An Introduction~ Research in Speech, (New York, 
1959), p. 148. 
2 Herold Lillywhite and Waldo Phelps, "The Survey Method in Speech 
Education," Southern Speech Journal, 17 (1952) pp. 244-245. 
••• by dividing the country into five geographical re-
gions, and apportioning his questionnaires, the investi-
gator achieved a representative sampling through 143 
replies to 200 inquiries.3 
Assumptions of the Study 
When doing a descriptive study of this type, there are certain 
assumptions that must be made: The most important one to this study 
appears to be that the qualified teacher of speech in the secondary 
schools should be proficient in directing contest activities as well 
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as the classroom learning activities of his students. In his descrip-
tion of a well-trained teacher of speech, Braden makes the following 
statements; 
In his own field he is thoroughly familiar with the 
fundamental processes of speech, public speaking, argumen-
tation, interpretation, dramatics and other speech activi-
ties. Furthermore, he should be able to direct one or 
more extracurricular activities: discussion and debate, 
interpretative reading, radio, or dramatics • 
• • • He should be a good public speaker, able to 
present his ideas cogently and forcefully in the class-
room and in the public forum. In addition he should excel 
in one or more speech actvities: debating, oral interpre-
tation, radio speaking, or acting. In other words, he 
should be able to practice what he preaches.4 
Although Braden seems to support the idea that classroom teaching 
and directing students in extraclass activities (contests) are co-
existent within the duties of a teacher of speech on the secondary 
school level, Klopf and Rives clarify the relationship further when 
they say: 
3Arthur J. Bronstein, "The Study of Phonetics in American Col-
leges and Universities," Speech Teacher, 6 (1957), pp. 237-239. 
4 Waldow. Braden, Speech Methods and Resources, (New York, 1961), 
pp. 7-8. 
When one speaks, he can test the effectiveness of 
his communication by asking: Did I as the speaker com-
municate the ideas and feelings intended to my listeners? 
There is no valid purpose to speech beyond communication; 
speech is not an instrument for personal glorification 
or exhibition. 
So our goal is the practical one of communicating 
effectively. Speech education directs itself to the 
fulfillment of this goal. In speech classes, students 
work to achieve effective communication. They learn the 
requisites of speaking excellence. 
Contest speaking shares this aim of improving com-
munication with classroom speech training. Good contest 
speaking.!!, good speaking. ~ contest interpretation 
is good interpretation. Through speech contest activi-
ties, students learn to speak and read more effectively. 
Unlike speech classroom training, contest speaking pro-
vides the typical student participant with more intensive 
training. Contest speaking involves more practice with 
more personal teacher guidance in a shorter period of 
time than does the classroom. Because there is a compe-
tition with capable students from other schools, the 
contest provides more motivation to succeed than does 
the classroom. The contest emphasizes more critical 
evaluation and suggestions for improvement from expert 
judges than provided in the average classroom,5 
Thus, from the viewpoint and rationale of authorities in the 
speech teacher education field, this basic assumption appears to be 
valid, Other assumptions pertinent to the study are: 
1. The year 1968-1969 is a representative year in Okla-
homa secondary speech competition. 
2. Interested students have an equal opportunity to 
compete in speech activities regardless of their 
teachers' certification. 
3. The quality of judging in the invitational and re-
gional tournaments has been as fair to one contestant 
as to another. 
4. Students who qualified for State competition regis-
tered and competed at the event in which they quali-
fied. 
5. The teachers who answered the questionnaire are 
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5 Donald w. Klopf and Stanley G. Rives, Individual Speaking Con-
tests, (Minneapolis, 1967), p. 2. 
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qualified to do so and are honest, 
These assumptions are based on the concept that there is no avail~ 
able evidence nor logical reasoning that would indicate the contrary, 
Significance of the Study 
The results of this research presented a profile of the secondary 
teacher who was active in coaching speech activities during the contest 
year of 1968-1969. From this profile, the person in charge of curric·-· 
ulum planning for the.college speech education, program should be able 
to draw certain inferences.pertinent to the curriculum design, For 
example, if one of the.objectives of the program is to develop teachers 
with a competency in forensic coaching, then the courses for study .and 
the type of certification required for success may be important, The 
total hours required for the degree may also appear significant when 
the.successful teacher's alma mater.is observed, 
For the students who wish to enter the speech coaching profession 
and who desire to be successful in coaching contest activities, the· 
size and socio-economic·conditions of their place of em,ployment may 
emerge as significant factors, In addition, .the student may gain some 
clues from the findings -as~to"Jliether' lie 'should 'wcfrk. toward. a higher 
level of speech certification or settle for a lesser one, 
Furthermore, those in the profession may find that the answer to 
the questions contained within this study will further their knowledge 
concerning the teacher of speech in Oklaho1r1a's.second,ary schools, 
The results may be pertinent to a consideration of tp.e need for an 
upgrading of the certification requirements for tho~e in the field, 
A general knowledge of the spE;ech teaching practitioner in the 
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secondary schools of Oklahoma will allow a base for comparing the aca~ 
demic preparation of the teachers of speech of this state with other 
states where descriptive studies have been done. The information may 
also be used as supporting evidence to help justify the acceptance of 
speech as reputable academic discipline qualified to be included as 
a research category within the Dewey Decimal System. 
For the administrators who employ secondary school speech teach·-
ers, the findings may be significant to those who are interested in 
developing or maintaining an adequate speech curriculum for their 
students, The relationship between the success of the teacher in 
extraclass activities and his level of certification in speech may 
help the administrators to choose.a person who can fit the philosophy 
and objectives of .the school. 
The Oklahoma State Board of Education may find the results sig-
nificant in considering the certification requirements for secondary 
teachers of speech. A specific number of college credit hours within 
the speech discipline_may need to be required for all speech teacher 
candidates. 
Finally, it is hoped that this descriptive study will establish 
some variables from which greater and more profitable research and 
knowledge of the field of speech teacher education may emerge. 
CHAPTER-III 
REVIEW OF THE LITERATURE 
Introduction 
An examination of sources of research,in ec;lucation and the field 
of speech teacher training failed to reveal that any duplication of a. 
study of t~is kind had been done~* Howevet, the absence of similar 
studie.s did not appear to negate the value of _st,1ch an attempt. 
The literature selected to be·reviewed for this study was divided 
into three relatively discrete ateas--the role of the ·secondary school 
teacher of speech, the.present academic qualifications of teachers of 
speech, and recommendations concerning the academic preparations.of· 
secondary speech teacher •. These th;ee areas were selected in order 
to determine what duties the present teacher of speech was expected to 
peJ;"form, ur,.der what certificatic;,n requirements he.was performing his 
duties, and what future standards might be established •. 
The Role of the ·secondary Speech Teacher 
Although the role of the ·teacher of speech in the secondary 
*Review of Educational.Research, Encyclopedia B!. Educational Re-
search, 'Abstracts of. Dissertations '!n. the Field tl s;eeech, Biblio,- · 
graphy of.Rhetoric ~-Public Address, Research . .!!!, Education (ERIC), 
,!h!.· Quarterly .Journal of Speech. -and. The Bibliographical ·Guiq.e to ~- · 
search in Speech and -Dramatic &!., were all examined in an effort to · 
find a duplication of this stuc;ly. 
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schools qepends to some extent upon the peculiarities of the individ-
ual school in which he is employed, the professional speech teacher 
performs his academic duties within the framework of some clearly 
defined educational objectives, Inherent within one group of general 
objectives for secondary speech are basic guiding principles for cur-
riculum development and execution. Kramer lists the following objec-
tives for the speech program: 
1. Prepare a man to earn a living. 
2, · Provide opportunities and the necessary resources for 
him to develop a "well-furnished mind," 
3. Aid him in the cultivation of the power to think: to 
reason, to investigate, to test new ideas, to evolve 
new concepts, to make decisions on the basis of per-
tinent datc,1, to distinguish the fact·and opinion, to 
analyze propaganda, to form sound judgments, to build 
worthy values, and to solve problems. 
4. Foster with great care the development of articulate 
human beings, who are aware of their moral account-
ability for any ideas expressed. 
5. Cultivate within the individu,;11 a social conscious-
ness and responsibility, as well as to develop the 
ability to.cooperate with others and·to recognize 
the rights of others. 
6. Cultivate the creative and appreciative talents. 
7. Help the individual to formulat.e estimable moral 
values, 
8. Provide the means for discovering those individuals 
endowed with special qualifications for leadership, 
anq also provide the experiences which will enable 
the potential leaders to grow to the fullest of 
their capacity.! 
\tagdalene Kramer, "The Role of Speech in Education: A Re-
Evaluation," Quarterly Journal.£!_ Speech XXXIV (April, 1948), pp. 
125-27. 
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These are challenging commitments for the speech teacher who 
plays the dominant role in execl.lting a curriculum that contains a ade-
quate array of learning activities to ensure maximum achievement by 
the students. 
The importance of the.speech teacher's role in the secondary 
schools.of a democracy is stated in the Illinois guide, Communication 
--Speaking .. ~ Listening. 
It is unthinkable that a national group can be com-. 
mitted to economic individualism, to fteedoin of speech, 
and to freedom of assembly without alsQ provtding for an 
eclucationa.l curriculum .which seeks to pl!'oduce individuals 
who are.capable of speaking and.listening. · 
Freedom of speech and assembly are hollow terms :l.f 
skills of speaking and listening are not an integral part 
of the education of free men .•. No modern, technological, 
and democrattc society can secure and maintain freedom 
for individuals in their social, economic, and political 
lives, without providing for deliberate and intent:f,bnal 
speech education in those $kills, attitµdes, and arts 
which are peculiar and basic to that society's primary 
goals.2 · 
Francis Horn, President of the.University of Rhode.lsland, ·stated 
in an acl.dress entitled, "Or4l Communication in a Technological World": 
It should be.evident that today's world requires 
that speech be a part of a student's general education. 
I have suggested that in our world of tomorrow; effec-
tive speaking may be more important for the average 
individual than effective writing. Yet 01,1'.!:' schools and. 
colleges fail to see this, .•. 
Both speaking and. writ:!,ng are· important and shc;ruld 
be included in the gene1:al education requireiµents, but 
if there must be a greater emphasis on one than on the 
other I believe it should be shifted.from the course in 
composition to t:he course i~ speech.3 
2communication in the High School Curriculum--Speaking and Lis-
tening, B1,1lletin D-l (Sp;ringfield, Ill.: Illinois Cu:rrieulumProgram, 
1961), pp. 1-3. 
3Francis.Horn, "Oral Communication in a 'Xechnological World," 
Speech Teacher, VlII (September, 1959), p. 202. 
I 
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Progressive educators, as well as progressive speech educators, 
have expressed the need for more emphasis on speech education. Dewey 
in .!!2!!. !!!, l'hink wrote: 
Speech ••• is the great instrument of a social 
adaptation; and with the development of speech adap-
tation of the baby's activities to and with those of 
other persons gives the keynote of mental life •••• 
It (language) is continually used in all studies as 
well as in all of the social disciplines of the school 
•••• It is a distinct object of study •••• That 
problem (of the school) in respect to speech is to 
direct pupils' oral and written speech, used primarily 
for practical and social ends, so that gradually it 
shall become a conscio~s tool of conveying knowledge 
and assisting thought. 
Dewey in his!!:!.!!.. Experience further recognized the need for 
emphasis on speech education: 
Moreover, events that are familiar and and cus-
tomary are those we are least likely to reflect upon, 
we take them for granted. They are also, because of 
their closeness to us, through gesture and pantomine, 
most difficult to observe. Communication through 
speech, oral and written, is the familiar and constant 
feature of social life. We tend, accordingly, to re-
gard it as just one phenomenon among others of what 
we must in any case accept without question. We pass 
over the fact that it is the foundation and source of 
all activities and relations that are distinctive of 
internal union of human beings with one another.5 
Hochmuth, a leading educator in speech, wrote in the Bulletin.!?!, 
the National Association of Secondary School Principals: 
Since communication is the social mechanism by 
which people relate themselves to each other, it is 
imperative that an attempt be made to perfect its 
use. The assumption that because one is able to make 
utterances he needs nothing further is false. It al-
ways has feen. Farseeing educators will recognize 
4John Dewey, How We l'hink (New York: D. c. Heath Co., 1933), pp. 
207 & 238-39. 
5 John Dewey, !!:!.As Experience (New York: Putnam's & Coward 
Mccann, 1934), pp. 334-35. 
that we cannot be ser;ously concerning ourselves-with the 
problem of active and responsible citizenship so long as. 
we do little or nothing to facilitate.the process of _co-
opetation.6 
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From these examples, one may gain a concept of ·the importance of 
the -role'a_speech teacher must.be prepared to play in the educational 
e~periences of the.secondary schc,c:,;1 student. 
As corroborated in the preceding statements, speech education is 
an important element in total.curriculum of the schools, But what 
does it encompass?, What are boundarfes of the,spee,::h teachex:'s role? 
Balcher and Seabury 9ffer the following limitatipns and clarifications: 
Speech education embraces. (1) all of the speech experi-
ences_ through-which speeoh is learned, (2) cur;-icular and 
extracurricular speech training in schools, and (3) the 
teaching and learning of speech to help all student$ to be .... 
come at least adequately adjustf;ld, responsible, and effec-
tive persons, commun;l,cators, and citizens •••• The ob ... 
jectives, the kinds-of.speech experiences the,methodology 
and materials for teaching and lear~ing speech, and the 
desired outcomes of speech e4ucation as.a part of secondary. 
education are outgrowths -of our American democratic society. 
Therefore, a,;iswers to many questions about·~peecheducation 
are.to be.found in oul;'·understanding of our socift!ty and of. 
secondary education to which speech education must, if it. 
is to be most effective and beneficial, contribute effi-
ciently, effectively, and harmoniously.7 
As noted above in the second segment of Balcher and Seabury's 
statement of .what speech education embraces, the extracurricular 
speech training program is part of the total role of the teacher of 
speech. J\.nd since this descriptive study has as one of its primary 
concerns the success of the speech teacher in the extracurricular 
6Marie Hochmuth, "Speech and Society," .'.fh!. Bulletin .2f Sh,!_ !J!_-
tional Association .ef Secondary School Princ.ipals (January, 1948), p. 
32. 
7 . . . Charles Balcher and Hugh 
Secondary Schools. (New York: 
1965) j I p • 3 7 • 
Seabury, ~eaching SReech ~ Today's 
l!olt, Rinehart, & Winston_, . Inc., 
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{contest) program, the selected literature focused on the role of the 
speech teacher as a coach of forensic or contest activities {these ex-
pressions--extracurricular, forensic, and contest activities--are 
often used as synonymous terms). 
Although particip~tion in contest events is usually an added duty 
for the classroom teacher of speech, the enthusiastic teacher uses 
this method of competition to motivate students to achieve beyond what 
they are able to accomplish in the classroom. Waldo Braden states: 
In addition to classroom instruction, the speech 
teacher is usually concerned with several extracurricular 
speech activities. When other te~chers have finished the 
school day and departed for home, the speech teacher may 
be doing some of his most important teaching. The en-
thusiastic teacher will welcome the opportunity to work 
directly with a select group, which may include some of 
the most talented students in the school. :Both students 
and teachers strive for superior achievement. It often 
happens that the students become so enthusiastic about 
participation, particularly when interschool competition 
is involved, that they exercise considerable influence on 
the school authorities to increase systematic classroom 
instruction in speech.a 
Klopf and Lahman placed the contest events in their proper per-
spective in the statement of objectives for the program: 
1. The forensic program should be a counterpart of 
curricular instruction in speech; it is not a.mere 
adjunct to formal speech-class instruction. 
2. The forensic program should be coached and directed 
by trained speech teachers, 
3. The forensic program should provide training at all 
levels of competence for all interested students; 
every interested and properly motivated student 
should be welcome. 
4. The forensic program should provide a student with 
a diversified speech-educational experience. 
8 Braden, .9.2.. ill·, p. 4. 
5. The forensic program should fit the needs and resources 
of the school and the community,9 
These objectives of the forensic program seem to be consistent 
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with the primary function of the speech teacher--directing the learn-
ing practice of the students, Therefore, the job of the speech teach-
er is also that of accomplishing these objectives through adequately 
performing his role as a coach of the extracurricular speech program, 
Thus far, the selected literature has presented concepts and 
data primarily concerned with: the roles of the secondary teacher of 
speech; the advantages derived by the student who participated in the 
activities program; the idea that the qualified speech teacher en-
couraged students to participate in interscholastic activities; and 
the objectives of the classroom and extraclass program. Finally, it 
appeared that proof of benefit to the student participant should be 
introduced if the competitive speech program was to be considered a 
valid segment of speech education of the secondary student. 
For an example of the value of one segment of the total program, 
this study included the work of Austin Freely who in his "Anthology 
of Commentary on Debate," which appeared in the Speech Teacher, March, 
1960, quoted a study from Freedom and Union magazine. The survey was 
centered on the political leaders in 1960. Of the 160 leaders who 
responded, 100 had had debate experience. And, 90 of the 100 thought 
that the experience in debate had been valuable. 10 
Freely also presented direct quotes from such notables as 
9 Klopf and Lahman, Qi. ill· , pp. 4-5. 
10 Austin Freely, "Anthology of Commentary on Debate," Speech 
Teacher, (March, 1960), p. 121-26. 
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Edmunds. Muskie, United States Senator from Maine; David Henry, Presi-
dent of the University of Illinois and Samuel Gould, President of 
Antioch College. All praised the value of this forensic activity as 
an important educational ingredient. A compilation of advantages to 
be derived from debating included the following: the student learned 
to find support and use rational arguments; he learned the value of 
research; he developed skill in reflective reasoning; he learned logi-
cal arrangement of material; he learned to defend his ideas; he ac-
quired an open-minded attitude; and, he learned to work cooperatively 
with others. 11 
Hunsinger and Wood added credence to the idea that student par-
ticipation in interscholastic competition was a desirable means of 
enhancing the total education offering when they concluded: 
Most forensic coaches believe that the tournament is 
the best method for gaining the maximum learning experi-
ence from debate and other speech activities. Schools 
throughout a particular area, or from all over the nation, 
can join in large tournaments to test the ability and 
knowledge of their students. Limited only by the talent 
of individual students, most schools find thaLforer,sic 
tournament competitinn provides an arean in which students 
can learn this skill and can compare their progress in 
learning with students from many other schools. Unlike 
athletic and band competitions, large numbers of students 
and great amounts of money are not required to field a 
champion.12 
Although the literature indicated a close relationship between 
the class and extraclass duties of the speech teacher, did the speech 
teacher in fact play both roles? Alexander and Thomas surveyed the 
11Ibid, pp. 121-26. 
12Paul Hunsinger and Roy V. Wood, "The Forensic Tournament and 
Festival," Managing Forensic Tournaments (Skokie, 1967), p. 9. 
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high scho.ol speech teachers of Michigan in 1959 and published the follow-
ing results of their study concerning the number of extracJ,.ass activities 
sponsored by each of 207 respondents: 
TABLE I 
NUMBER OF EXTRA-CURRICULAR SPEECH AOTIVIT!Es13 
Nuniber,·of · · %,o.f 
.. 
Number of Activities Teachers Teachers 
0 21 10 
1 53 25 
2 85 41 
3 33 16 
4 13 6 
5 1 l 
6 1 1 
The results of the Michigan survey undoubtedly would not be 
generalizable to be representative in all parts o;f the country~ but 
they did give an indicat.ion of the close relationship between class-
room teaching and sponsoring of activities as performed by teachers 
of speech in the secondary schools. 
13Fred Alexander and Gordon Thomas, "The High School Speech 
Teache.r in Michigan," Speech Teacher, 1960, p. 190. 
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In summary, the role of the secondary teacher of speech is a di-
versified one. Based on clearly stated objectives, the learning ac-
tivities of the students are developed through a properly designed and 
executed curriculum that includes both the in-class and extraclass 
activities. The role demands that the person who attempts to fulfill 
the position be a classroom teacher of theory and content of the dis-
cipline, a qualified critic and judge of the students' performances, 
and a coach and director of the activities related to the field. 
Present Academic Qualifications of Speech 
Teachers in the Secondary Schools 
In order that a comparative understanding of the secondary speech 
teachers in Oklahoma could develop, research for this study included 
a selection of surveys concerned with the legal requirements of state 
boards of education and the academic qualifications of speech teach-
ers. 
Karl Robinson interprets the academic preparation of the second-
ary speech teacher as being an important problem when he says: 
One of these significant problems is the question of 
standards and requirements for the certification of second-
ary school teachers .ef speech. Progress in the improve-
ment of these qualifications has been slow, but steady, 
and has been made chiefly at the state level. This is quite 
natural because the passage of certification laws is basi-
cally a state function, To maintain and raise such stand-
ards has been somewhat difficult because of other lo~g-
range problems associated with teacher preparation. 1 
Alexander and Thomas discovered that all secondary speech 
14 Karl F. Robinson, et al. 
High School Speech Teachers and 
the North Central Association," 
March, 1959), p. 114. 
"Recent Trends in Certification of 
the Report of the SAA Committee to 
Speech Teacher (Columbia, Missouri; 
teachers in Michigan held the B.A. degree and 38 percent had earned 
15 the M.A. degree. 
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Timmons and Griffin found from their study of speech teacher cer-
tification requirements for secondary teachers of speech that most 
state boards of education had specific academic x-equiretnents in the . 
. discipline of speech on the undergraduate level prior to certification. 
Following is a table compiled by Timmons and Griffin showing their 
findings from a survey of all fifty state1;1. 
TABLE II 
TYPES OF CERTIFICATION REQUIRED TO TEACH SPEECH16 
Category Frequency 
A - No Certificate Required 1 
B - Standard Secondary Certificate 3 
c - Standard Secondary Certificate 
Plus Certification in English 3 
D - Standard Secondary Certificate 
Plus a Specified Number of 
Hours in Speech 35 
E - Standard Secondary Certificate 
Plus a Major or Minor in Speech 4 
F - Replies too Vague.to be.Tabulated 4 
Total 50 
15Alexander and Thotnas, ~· cit, 
16Jan Timmons and Kim Griffin, "Requirements for Teachers of 
Speec};l in the Secondary Schools of the United States," Speech l'eacher 
(Columbia, Missouri; February, 1963), p. 97. 
Concerning the academic preparation of secondary teachers of 
speech in Michigan, Carruth said that: 
With respect to the college preparation of the 332 
persons teaching one or more classes in speech, it was 
found that all reporting teachers held bachelor's degrees, 
and 30% in speech. However, in total preparation in speech 
(including undergraduate and graduate work) 45% of report-
ing teachers had training equal at least to a major (24 
semester hours) in speech. Ninety-six persons taught 
speech half time, or more; 156 had one speech class in 
their daily schedule. The English and speech combination 
was most usual in mixed schedules.17 
In 1961, the Department of Public Instruction in the state of 
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Wisconsin gave support to recommendations that were made in an effort 
to improve speech teaching in that state. R. F. Lewis, First Super-
intendent of Schools for the State of Wisconsin, presented the follow-
ing code for adoption: 
17 
Speech shall be considered an academic subject. 
1. High school teachers of speech shall hold 
a minimum of an approved college minor in speech 
preparation. Speech certification shall become 
mandatory for all classroom teachers of speech with 
the school year 1962-1963. Persons with at least 
12 years of experience as teachers of speech prior 
to July 1, 1962, may be licensed without meeting the 
above requirement. 
Persons with from 8 to 11 years experience as 
teachers of speech prior to July 1, 1967, may be 
licensed by completing 6 semester hours of college 
speech training. A course in speech fundamentals 
is required. 
2. Extracurricular speech activities. Certi-
fication for coaching or directing extracurricular 
speech activities will be recommended but not re-
quired. Colleges are urged to establish suitable 
patterns of preparation for coaching or directing 
extracurricular speech activities. Such patterns 
should be established as minors and should be 
guides to employment officers. 
Hayden Kenna Carruth, "Curricular Speech in Michigan High 
Schools," Speech Monographs~ 1956• p. 152. 
We recognize that the foregoing contains!.!.-
ments for the classroom teacher os speech and only 
recommendations for the director of extracurricular 
speech activities, but we are of the opinion that 
we will be most successful in equalizing standards 
by embarking on a long term cooperative program 
with teachers, secondary school administrators, and 
heada of speec departments in the Wisconsin insti-
tutions which prepare teachers. 
Our first step has been to encourage the de-
velopment of speech education by sending the follow-
ing letter: 
To administrators of all Wisconsin Teacher Preparing 
Institutions: 
According to Section P.I. 3.03 (3) (3) of the 
Wisconsin Administrative Code, speech is now con-
sidered an academic rather than a special subject 
and Department of Public Instruction standards will 
be followed for the certification of all teachers 
of speech classes. 
The State Department will certify teachers 
who instruct students in th- extracurricular speech 
activities which comprise Wisconsin's active and 
varied dramatic and forensic program, but certifi-
cation will not be required.18 
Inferences drawn from the selected literature concerning the 
secondary speech teachers' qualifications appeared to include the 
following conditions: (1) certification standards for the second-
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ary teacher of speech was a major problem; (2) most speech teachers 
had a B.A. degree; (3) a majority of the speech teachers had completed 
a specified amount of college course work in speech; (4) many speech 
teachers teach part of their time in another field in which they were 
certified; and (5) influence was being exerted to make certification 
in speech mandatory for those who taught speech in the secondary 
schools. The Wisconsin Code gave specific attention to the certifi-
cation requirement pertaining to the extracurricular speech program. 
18a. F. Lewis, "Quality Standards for Speech Teachers," Speech 
Teacher (Columbia, Missouri; January, 1961), p. 65. 
Recommendations Concerning the Academic 
Preparation of Secondary 
Speech Teachers 
The role of the secondary speech teacher appears to demand that 
the teacher be proficient both in the classroom and in coaching con-
testants for competition. This segment of the selected literature 
proposed to present some of the recommendations that have been made 
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by professional organizations and authorities concerning speech teach-
er preparation. Results of research in the field of speech for the 
improvement of the teacher's academic preparation were also given 
consideration. 
In an attempt to raise the academic preparation of speech teach-
ers to a level that would tend to ensure an adequate execution of the 
speech teaching duties, the Wisconsin Speech Association recommended: 
••• The equivalent of a minimum of a 22 credit minor and 
appropriate competencies as follows: (l) a sound philoso-
phy of speech education with at least one course in methods 
or a Seminar in Speech Education, (2) ability to talk ef-
fectively and read meaningfully, (3) an acquaintance with 
the aims , purposes, and program of extracurricular speech 
activities in Wisconsin High Schools, (4) a course in 
Speech Fundamentals, (5) specialized courses in the areas 
in which the teacher is assigned to instruct or direct.19 
Taking a divergent attitude toward speech teacher preparation was 
John Ackley, who concluded from his study on the speech education of 
the teachers of speech in the secondary schools of California that: 
(1) Most speech teacher candidates should either minor 
or major in English. (2) The prospective public speak-
ing 'speech' teacher would probably increase his job 
possibilities by including training in the social sci-
ences in his preparation. (3) The speech teaching major 
should be reserved for only the superior student since 
19Ibid. 
most of the speech majors will have to be flexible e-
nough to teach a greater part of their load outside the 
speech field,· (4) Th, preparation pattern for the sec-
ondary speech teacher candidate should be flexible.20 
In 1959, a special committee of the North Central Association, 
composed of members of the Speech Association of America, made its 
report on certification requirements. The committee report was in 
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diametric opposition to Ackley's conclusions. That committee support-
ed the concept that there was danger in 
••• the incorrect assumption that the fields of English 
and speech are the same and that the teachers do the same 
kind of job. Speech is not Oral English. Speech in- · 
struction consists of much more than having the student 
stand up and vocalize. Speech teachers must be trained 
to cope with student problems of emotional adjustment in 
all kinds of audience-situations. They aeed to know how 
to teach strong preparation and logical structure as the 
basis for 'thinking on one's feet,' or extemporaneous 
speaking from notes; they are obliged to teach and in~ 
sure clarity in oral communication through careful atten-
tion to the language of practical discourse (they are 
not prttaarily concerned with the language of fine litera-
ture); they must stress simple, clear sentence structure 
for instant intelligibility; they are obliged to teach 
audience analysis, usable means of vocal emphasis and 
bodily action to gain and hold the attention of the 
audience. Furthermore, they must know how to help boys 
and girls make effective voices out of ineffective ones, 
substitute standard for substandard diction, and train 
the body to aid and not hinder in all communication. 
The English teacher does not do these things as a 
regular part of English instruction. Typical prepara-
tion patterns for English and speech teachers of neces-
sity are different and, in the opinion of the Speech 
Association of America, these differences should be 
recognized in teacher certification requirements. Han~' 
dling students in speech learning situations demands 
good preparation specific to that job. Such responsi-
bility should not be handed to just anyone with in-
ferior training.21 
20 John William Ackley, "A Study of the Status and the Trends of 
Speech Education in the Secondary Schools of California," Speech-
Monographs, 1954, p. 220. 
21 Balcher & Seabury, Op. cit., p. 53. 
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In 1960, the Speech Association of America adopted a reso-
lution submitted by the Secondary School Interest Group of the Associ-
ation which stated: 
Resolved: That the Legislative Assembly endorses the 
following statement of minimal requirements for certifi-
cation of teachers of speech in secondary schools. 
Section 1. General Requirement. For permanent cer-
tification in speech, the teacher should offer at least 
twenty-four semester hours in speech, taken at an accred-
ited college or university, and distributed as specified 
in Section II. for provisional, temporary, or 'second 
field' certification, the teacher should offer at least 
eighteen semester hours in speech, taken at an accred-
ited college or university, and distributed as specified 
in Section II. 
Section II. Subject Area Preparation. To insure 
breadth of preparation, each certified teacher of speech 
should have completed at least one course in each of these 
divisions: (A) Speech Sciences and Processes, such as 
phonetics, physiology of the voice mechanism, basic speech 
development, voice articulation, et cetera; (B) Theatre 
and Oral Interpretation, such as oral interpretation, 
acting, directing, technical theatre, play production, 
radio, television, et cetera; (C) Speech Correction, such 
as speech correction. speech pathology, clinical practices 
in speech correction, et cetera; (D) Public Address, such 
as public speaking, discussion, argumentation, debate, 
radio, television, et cetera. 
Section III. Professional Preparation. In addition 
to the preparation specified above, the teacher certified 
in speech should offer at least one course in methods of 
teaching speech in the secondary school, together with 
appropriate student teaching.22 
This resolution was submitted to the North Central Association 
Committee on Speech Teacher Certification, 
In the late 1950's, there was considerable action in various 
states concerning speech teacher certification. 
22
~., pp. 51-52. 
Some .. of the more notable actions were: 
Minnesota: (1957) Recommendations for minimal require-
ments: 
I, A teacher certified on the.secondary level should 
have a minor ·in speech. 
II, To insure adequate preparation in content, skills, 
and methods in speech, each certified teacher · 
should have.at least 15 semester hours of work 
with at least one course in each of the following 
divisions: Fundamentals of Speech, Interpreta-
tive Reading, Dramatics, Speech Correction, and 
Forensics. · 
III, In addition, one.course of at least 2 semester 
hours in Methods of Teaching speech in High 
Schools, 
Wisconsin: (1959) Recommended by the Wis~onsin Speech 
Association and unofficially adopted by the· 
Committee for Teacher Education Professional 
Standards of the State Department. 'In order 
to be certified to.teach Speech, one mus~ have 
at least 24 semester.hours of Speech.' 
Iowa: - (1958) Combination of 'package' now listed the. 
State Department: English 15 s. hrs.; Speech 
10; Journalism 10. Iowa Council of English 
Teachers adopted (1958): 20 s. hrs. (beyond 
basic skills courses) in English plus 5 s. hrs. 
in a performance course in Speech. 'We seem 
to believe that it.would be very difficult, 
if not impossible for us to recommend con-
scientiously a teacher of speech.even though 
he has completed 18 s. hrs. in speech •••• 
We have difficulty in preparing teachers of 
speech well, even though they take more·than 
30 s, hrs. of speech, plus a methods course 
in the teaching of speech and do their student 
teaching in speech. ' 
Ill:i,.nois: (1958) This is not a new requirement, 
Majors 32 s, hrs.; minors 16 s. hrs., including 
a methods.course and student teaching,23 
Efforts on the part of professional speech organizations and 
36 
professional pe~sons within the academic discipline have been strenuous 
23Robinson, .Q.E.., ill·, p. 115. 
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and consistent in their attempts to upgrade the academic preparation 
of the secondary speech teacher. 
The following recommendations were accepted as an official docu-
ment of the Speech Association of America by action of the Adminis-
trative Council in 1963. 
School administrators, colleges, accrediting agencies, 
and state departments of public instruction look to pro-
fessional associations for direction regarding principles 
and standards for fields. The following statement is of-
fered as a basis for guidance in the certification of 
teachers of speech in secondary school. 
1. The competent teacher of speech should .h!.Y!. .!!!. under-
standing of the nature of speech. 
a. The teacher of speech knows that speech, with 
its counterpart listening, constitutes the 
primary means whereby man most commonly comes 
to an understanding of himself and his universe. 
It is the basic means through which he formu-
lates thought and the major process through 
which our society operates and maintains itself. 
It is central to the functioning of religious, 
political, social and economic life. 
b. The teacher of speech sees speech as complex 
behavior which involves thought, attitude, use 
of language, sound, and action. He views it 
as a social process, an interaction among people 
whose purpose is to effect commonality of under-
standing. 
c. The teacher of speech recognizes that through 
speech the individual is helped to integrate 
knowledge. He knows that in a democratic socie- · 
ty, it is vital that intelligent individuals 
also be made articulate in order that intelli-
gence may prevail. 
d. The teacher of speech knows that speech is 
learned behavior. He is aware that upon its 
proper learning depends much of the individual's 
self-realization and his development as a think-
ing, mature, responsible person. He realizes 
that to improve speaking is to contribute im-
portantly to an individual's mental and emotion~ 
al health and well-being. 
e. The teacher of speech appreciates that to be 
most effective such learning is best achieved 
through organized instruction under competent 
teachers. 
2. ~ competent teacher of speech in secondary schools 
~ be prepared E£. execute effectively any .2!_ all 
of the following duties: 
a. Personal proficiency in oral and written communi-
cation. 
b. Functional knowledge of the basic forms and uses 
of speech as listed in 2a and 2b. 
c. Ability in stimulating and guiding the speech 
development of students. 
To meet these qualifications for certification, the 
prospective teacher shall be expected to complete in an 
accredited college or university not fewer than eighteen 
semester hours or their equivalent in courses in speech 
appropriately distributed, and related to the duties 
listed in Section 2 above. In addition, he shall be ex-
pected to complete at least one course in Methods of 
Teaching Speech in Secondary Schools together with appro-
priate successful experiences in directed or supervised 
teaching. 
It is assumed, of course, that the prospective teach-
er of speech will have elected courses in at least three 
of the academic areas of humanities, social studies, bio-
logical sciences and physical sciences. 
The Speech Association of America recommends that 
school administrators assign only certified teachers of 
speech to classroom instruction in speech and to the 
speech activities,24 
Any inferences drawn from this last segment of the literature 
would of necessity include the concept that there is an increasing 
awareness on the part of legal boards of education, authorities in 
the field of speech teacher education, and professional educational 
associations that there is a need for establishing greater academic 
requirements for teachers of speech in the secondary schools. 
This need is founded upon the diversity of roles that the ade-
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quate speech teacher should be able to perform. The array of courses 
recommended for the undergraduate to complete before being certified 
in speech are designed to qualify him, according to Robinson and 
24 Rupert Cartright, et al., "Principles and Standards for the 
Certification of Teachers of Speech in Secondary Schools," Speech 
Teacher (Columbia, Mo.; Feb., 1964), pp, 69-70. 
Kerikas, to function within the following areas: 
(1) To formulate wholesome and desirable attitudes 
toward a speech performance; (2) to provide information 
and theoretical principles needed for speech development; 
(3) to correct and improve the personal speech habits of 
the pupils with whom he works; (4) to develop in his 
students greater skill and proficiency in all types of 
speech activity. These.can be divided into basic skills 
in speech and specialized types of performances.25 
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All recommendations for increasing the quantity of undergraduate 
requirements in speech teacher preparation programs appear to be pre-
dicated on the.assumption--the greater the quantity of preparation, 
the greater the quality of the teaching· performance--and in each 
piece of literature reviewed, the area of directing speech activities 
was considered as an integral part of the teacher's preparation. 
Teachers of speech who carry out their full responsibilities are 
making a vital contribution to the personal and intellectual growth 
of their students, These teachers and coaches of speech activities 
should be as academically qualified in the speech discipline as those 
in any academic field of study. 
Although there is an abundance of literature and research concern-
ing the legal requirements for certification of speech teachers by 
state boards, the recommendations for speech teacher preparation pro-
grams by professional organizations, and expostulations concerning 
standards by authorities within the field, no descriptive study con-
cerned with the Oklahoma Secondary speech teacher was found. 
25Robinson and Kerikas, £E_, cit., pp. 44-45. 
CHAPTE.R · IV 
PRESENTATION OF DATA 
Int:roduction 
Data presented in this chapter were obtained from three sources: 
(1) the institutions of higher education in Oklahoma who offered a 
B,A, program in speech teacher education; (2) the secondary speech 
teacher who had been designated.by the principal of his school as the 
direct!or of the speech activities program; and (3) the State Finals 
roster of qualified speech contestants prepared by the chairman of 
the Oklahoma Secondary School Activities Association (O.S.S.A,A.). 
All data were gathered dQring the 1968-1969 school year. 
The speech department chairman (or a staff.member chosen by him) 
of each college and university in Oklahoma that offered a B,A, degree 
or a certification program in speech teacher education completed a 
questionnaire concerning the undergraduate requirements in his school, 
The completed questionnaire reflected the requirements that were in 
effect during the 1968-1969 school year. Seventeen institutions of~ 
fered such a program; the responses from all 17 schools are reported. 
Data pertinent to the secondary speech teacher resulted from a 
questionnaire that was mailed to.each speech teacher whose secondary 
school was a member of the speech segment of the O,S,S.A.A. The 
membership list of the 1968-1969 school year was used. 
The membership list included the name of the school, the name 
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of the speech activities director, and whether the school W'aS clas~i--
fied A or B, The data reflect the responses of the 142 members listed 
in ~he official directory. 
Pata pertaining to the success of ~econdary school speech stu-
dents were tal:<:.en from the published list oJ the .o.s.s.A.A. The list 
gave the name, school, and speech contest event in which each student 
qualified for State Finals. The students qualified for State Finals 
by having been ranked among ~he highest four contestants in their 
event during the O,S,S.A.A. sponsored Regional Tournament. Students 
qualify for Regional competition by being judged as one of the best 
three students in each competitive event in which they enter in the 
o.s.s.A.A. sanctioned Invitational meets. Approximately 3,500 indi-
vidual secondary students compete in the Invitational Tournaments. 
Over 1,000 of the students qualified for Regional competition and 351 
entries qualified and competed in the State Finals. The State Finals 
were held on the campus of Central State College in Edmond, Oklahoma, 
during April, 1969. 
Examination of the Data 
Characteristics of Institutional Source 
Since this study did not in any measure purport to evaluate the 
quality of speech teacher training programs of the institutions of 
higher education in Oklahoma, the institutions will not be identified 
by name. A.letter syrnbol will be used to designate each of the 17 
institutions whc:>'\)Jffered a program leading to the B,A, · in speech edu-
cation which, when completed, qualified the student for certtfication 
by the Oklahoma State Department of Education. 
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A cursory review of the catalogs of various Oklahoma colleges 
appeared to show a variation of as much as 75 percent in total hour 
requirements among the schools for the B.A. degree in speech education. 
An effort to decide exactly what speech subject matter courses the 
candidates in various colleges took that were common to all was found 
to be futile. The difficulty in deciding what courses were common 
to all candidates was caused, in part, by an inability to comprehend 
the content of a course by its catalog description. In order that 
the ambiguity in course categorizing could be reduced, each speech de-
partment chairman was asked to rather arbitrarily categorize his 
course requirements within the framework of those listed in Table III. 
These categories are not necessarily discrete in content and defini-
tion. 
Oklahoma institutions of higher education, according to Table 
III, vary in their total credit hour requirements for the B.A. in 
speech education from the minimum of 24 (school Q) which is required 
by the State Board of Education to a total of 42 (School A). This 
range indicates that for a student in School A to complete his degree 
in the same field as a student in School Q, he must complete 75 per-
cent more work in the discipline. 
The data in Table III indicate some elements of consistency with-
in the curricula structure of the colleges. Columns two (interpreta-
tion) and five (public address) are required by 16 of the 17 schools, 
Although broadcasting is required by only four of the 17 surveyed, 
it is required by four of the five schools who require the largest 
number of credit hours. One other factor which appears to bear noting 
is that 80 percent of the schools require a methods of teaching course. 
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· The other 20 percent could conceivably have the requirement satisfied 
in the education departments at their colleges. 
· TABLE III 
NUMBER OF CREDIT HOUR &, TYPES OF COURSE REQUIREMENT$ FOR B.A. IN 
· SPEECH EDUCATION IN OKLAHOMA COLLEGES, 1969 
School .Number qf Credit Hours in Each T:2:12e of Course* 
. F - . I A c. p •.. s . D T c B R D M O** 
0 N c T A c I H 0 D H I T T 
R. T •. · T. H •. D. R. ,. R. R. R. c. T •. s. H., H •. 
T 
0 
T 
A A 4 0 2 2 3 3 2 2 0 2 2 2 4 42 
B 0 3 0 0 3 3 0 0 3 2 0 0 3 19 36 
c 3 3 0 0 3 3 3 3 . 1 1 3 3 3 4 35 
D 3 3 3 0 3 2 3 0 2 3 3 0 3 7 35 
E 3 3 0 2 3 0 0 0 3 2 0 0 2 16 34 
·• F 3 3 3 2 3 3 6 0 3. 0 4 3 0 0. 33 
G 2 3 3 0 6 3 6 2 3 0 0 0 0 4 32 
H 0 3 0 0 3 0 0 0 .2 0 3 0 2 19 32 
I 0 3 3 0 3 0 0 .0 2 0 0 0 0 16 32 
J 4 4 2 3 5 0 0 0 0 0 3 . 1 0 7 30 
K 3 3 3 0 .o 3 3 3 0 .0 0 3 3 6 30 
L 0 3 3 0 3 .3 0 .3 0 0 0 .3 3 9 30 
M 2 3 .o 0 6 2 0 0 .3 0 6 0 3 5 30 
N 6 2 2 0 3 3 3 0 3 0 0 0 3 3 28 
0 3 3 3 0 3 0 0 0 3 0 0 3 2 8 28 
p 6 0 3 0 6 0 0 0 .0 0 0 0 2 9 26 
Q 2 3 3 0 3 3 .3 .0 .0 .0 2 3 2 0 24 
-*Full title of course areas represented by the abbreviations are 
FOR.=forensic, ;rnT .=interpretation, ACT .=Acting,. CTH.=Communication 
theory, PAD.=public address, SCR.=stagecraft, DIR.=directing,'THR.= 
therapy, COR.=correction, BDC.=broadcasting,- RHT.=rhetoric,. DIS.= 
discussion, MTH.=methods, OTH.=other, and TOT.=total. 
**Column 14 (OTHER) contained electives and other courses which were 
required for those students who were specializing in some areas of 
speech education, e.g.' dramatics, interpretation,. debate. 
While the data reported in Table IiI establishes the number of 
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credit hours and types of courses the undergraduates in,speech educa-
tion in Oklahoma were required to complete, whether or not the second-
ary speech teachers in Oklahoma are actually graduates of Oklahoma 
colleges neediad to be determined. The purpose of Table IV is to re-
veal.the institution from which these teachers.of·speech graduated, 
the classification (A or B) of the secondary school in which they 
taught,·and whether 'Ot' not they were successful in theit,efforts to 
quali,fy students for the $tate Fina.ls competition. 
Pue·to a paucity in the n\,\mber of students graduating from any one 
institution, caution mu1:3t be used in drawing broad inferences from 
Table IV. There does, however, appear to be some valid information 
concerning the source and succeH of Oklahoma secondary school speech 
teachers, 
Approximately 89 percent of allwho are teaching in.the o.i:;.s.A.A. 
membership schools are graduates of .Oklahoma institutions of higher 
education. Onl.y 16 of.the 140 teachers.who reported the college from 
which they received their degrees, reported that they were from out~of- · 
state schools, 
No single.institution dominates the speech teacher training pro-
gram in Oklahoma, fo.r the largest. number of .graduate$ from any one 
college is.less.than,15 percent of the tote.! population of teachers 
surveyed, 
Although less than one-thiz,d (28 percent) of ·the teachers surveyed 
taught in Class A schools, they did maintain a higher degree of success. 
in placing students in the State Finals competition (57 percent suc-
cess in Class A and 33 percent success in Class B). 
Graduated 
From 
TABLE IV. 
INSTITUTIONAL SOURCE OF OKLAHOMA SECONDARY SPEECH 
TEACHERS IN 1969, CLASSIFIED ACCORDING TO 
CLASSIFICATION OF SCHOOL·IN.WHICH THEY 
TAUGHT AND SUCCESS OF STUDEN.TS* 
IN SPEECH COMPETITION 
Taught in Taught in 
Class A Schools Class B Schools 
Placed Students Placeg. Students 
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Total 
Number 
School in Finals in.Finals Graduated 
Yes No % Yes_ Yes No % Yes 
A 0 0 0 0 1 0 1 
B 2 0 100 l 0 100 3 
c 3 1 75 ·4 .7 36 15 
D 2 1 66 1 5 17 9 
E 0 1 0 2 2 50 5 
F 0 1 0 2 3 40 6 
G 2 4 33 4 10 29 20 
H 0 0 0 0 0 0 0 
I 0 1 0 3 4 33 8 
J 0 0 0 0 1 0 1 
K 4 2 66 2 2 50 10 
L 0 0 0 0 0 0 0 
M 1 0 100 1 1 50 3 
N 1 0 100 3 5 37 9 
0 5 1 82 3 5 37 14 
p 0 2 0 5 8 37 15 
Q 0 1 0 1 3 25 5 
Out of St. 3 2 60 2 9 18 16 
-.-· 
Totals 23 17 57 34 66 33 140 
*Success of students in speech competition was determined by whether 
or not the teacher's student$ had succeeded inwinning a place in the 
o.s .. s.A.A. State Finals competition, 
**One teacher did not indicate his Alma Mater and one had-graduated 
from a state college that didn't offer an undergraduate degree in 
speech. 
The diversity in the number of undergraduate credit hours in the 
speech discipline among the Oklahoma colleges.for the B.A. degree in 
speech teacher education is the basis for Table V. Information 
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revealed in this table proposes to place in perspective the relation-
ship, if any, between the quantity of undergraduate preparation in 
the speech discipline as done by the speech student in working toward 
his B.A. in speech education and the "success" of that st\l,dent when 
he becomes a teacher of speech in the secondary schools. His "success" 
as portrayed in Table Vis determined in this case by whether or not 
he was successful in coaching his students to a level of competence 
which afforded them a place in the o.s.s.A.A. State Finals Tournament. 
Caution must be taken when endeavoring t~ generalize from Table 
V. This caution is due to the small number of students available in 
the extreme upper end of the range and relatively small number avail-
able at the lowest point. 
Students who attended the least demanding schools (26 and 24) 
did not appear to do as well as those who attended the more demanding 
ones. Yet, there does not appear to be any appreciably greater amount 
of success associated with a greater quantity preparation. For ex-
ample, the students who had been required to acquire 28 undergraduate 
credit hours for the degree did better--56 percent to 35 percent--in 
placing their students in State Finals than those undergraduates whose 
work included 32 credit hours. 
During the developmental process of this study, consideration was 
given to the presentation in tabular form of the public, private, and 
out-of~state college graduates who were teaching in the o.s.s.A.A. 
membership schools. However, since only 15 speech teachers were 
graduates of private colleges and only 16 were graduated out-of-state, 
the small percentage of the total--9 percent private and 11 percent 
out-of-state--did not seem to be large enough to justify making valid 
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conclusions concerning any difference that may have been discovered. 
TABLE V 
A COMPARISON OF THE NUMBER OF CREDil' HOURS OF SPEECH REQUIRED FOR THE. 
B.A. IN SPEECH EDUCATION IN OKLAHOMA COLLEGES WITH THE SUCCESS 
Of GRADUATES IN PLACING STUDEITT'S IN STATE FINALE* IN 1969 
No. Hours Total Placed in State Finals 
Reguired** School Grads. No. Did No. Didn't % Did*** 
42 A 1 0 1 0 
36 B 3 3 0 100 
35 C,D 24 10 14 42 
34 E 5 2 3 40 
33 F 6 2 4 50 
32 G,H,I 28 9 19 35 
30 J,K,L,M 14 8 6 57 
28 N,O 23 12 11 56 
26 p 15 5 10 33 
24 Q 5 1 4 20 
*State Finals·for member schooks of the O.S.S.A.A. 
**Since as many as four Oklahoma colleges require the same number of 
credit hours for the undergraduate degree, the 17 schools are all 
represented in this column •. No out-of-state schools nor their gradu-
ates are included, 
***The average percentage of all O.S,S,A,A. member coaches (both Class 
A and B) who qualified students for State Finals was 40.0 percent. 
In Oklahoma, there are five different certificates representing 
five different levels of academic preparation issued for the purpose 
of teaching speech in.the secondary.schools. When a person has com-
pleted one of the five steps (see page 7 of this study) he may apply 
to the State Board of Education and receive a certificate which legal-
ly qualifies him to teach speech, Many teachers of speech spend part 
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if not most of their time teaching other subject matter in addition 
to their speech teaching courses. And since the speech courses may 
well be their minor teaching assignment, it was suspected that many of 
the teachers were teaching speech with a certificate that represented 
a small degree of preparation in the academic discipline of speech 
possibly a Language Arts certificate which requires only six under-
graduate credit hours in speech. 
One other consideration which prompted the gathering of informa-
tion which is revealed in Table VI, was concerned with speech teachers 
who had minored in speech. A teacher may receive a Provisional or a 
Temporary certificate in speech by completing 18 hours of undergraduate 
speech course work. Might not those undergraduates who attended col-
leges where a far greater credit hour demand was made for the major, 
decide to take the minor (18 credit hour) route? If a student com--
pletes a minor in speech, he settles for a teaching certificate repre-
senting less preparation in the field--a Provisional or Temporary cer-
tificate. 
Reflected in Table VI are the findings from a survey of the 142 
teachers whose schools were members of the o.s.s.A.A. These teachers 
revealed the type of certification with which they were teaching speech 
and coaching the speech activities program during the 1968-1969 school 
year. They also indicated in the survey the college or university 
from which they received their certification programs. 
Indicated in Table VI is the fact that the four largest state 
colleges (each of which was a teachers college prior to 1939) produced 
approximately 45 percent of the secondary speech teachers in Oklahoma 
whose schools were members of o.s.s.A.A. Of the 142 respondents, 58 
TABLE VI 
TYPE AND INSTITUTIONAL SOURCE OF SPEECH CERTIFICATES 
EARNED BY o.s.s.A.A. MEMBERS IN 1969 
No. T:y:pe of Certificate Earned* 
Held By No. of No. of No. of No. of No. 
College** Teachers Prof. Std. Prov. Temp. L. 
G 20 0 13 1 1 
c 15 0 6 i 1 
p 15 0 8 0 0 
0 14 1 8 0 0 
K 10 0 7 0 0 
M 9 0 3 1 0 
D 9 0 8 Q 0 
1 8 0 2 Q 0 
N 6 0 2 0 0 
Q 5 0 3 0 0 
E 5 0 4 0 0 
B 3 0 3 0 0 
M 5 0 3 0 0 
J 1 0 1 Q 0 
*** 1 0 0 0 0 
H 1 0 0 0 0 
Out .... of-State 16 0 10 2 0 
Not Stated 
--1 0 1 0 0 
of 
A. 
5 
7 
7 
5 
3 
5 
1 
6 
4 
2 
1 
0 
0 
0 
1 
1 
4 
0 
Totals 142 1 82 5 2 52 
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*Type of certificate refers to the five different certificates any of 
which legally qualifies a teacher to teach a speech class in an Okla-
homa secondary school. Column one, under type of certificates earned, 
indicates the professional certificate which requires the/equivalent 
of a Master's degree with a minimum of 24 undergraduate credit hours 
in speech and eight graduate hours. Column two indicates the Stand-
ard Secondary Speech certificate which includes a minimum of 24 under-
graduate hours in speech. Column three indicates a Provisional Speech 
certificate which requires 18 undergraduate hours of speech among 
other academic requirements. Column four indicates a Temporary speech 
certificate which has the speech hour requirements as a Provisional 
but indicates a lack of professional education requirements. Column 
five indicates a Language Arts certificate which requires six hours 
of undergraduate speech. The holder of a Language Arts certificate 
can teach speech as a minor assignment only. 
***Alphabetical indication for each college corresponds with demands 
of the institution in number of speech credit hours required for B.A. 
in speech education. 
***This institution does not offer an undergraduate degree for speech 
majors. It does offer enough credit hours in speech for the Language 
Arts Certificate. 
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percent held Standard or Professional certificates while the other 42 
percent held the less highly rated certificates of Provisional, Tempo-
rary, and (as far as speech preparation was concerned) Language Arts. 
Of the 82 higher-rated certificates (professional and standard), four 
colleges--G, c, D, and 0--graduated 45 percent of the teachers who 
held these certificates. 
There appears to be no greater difference between the quality of 
certification held by teachers who graduated from Oklahoma institu-
tions of higher education and those from out-of-state. Approximately 
58 percent of the in-state graduates held the two highest levels of 
certification and 62 percent of the out-of~state graduates held the 
same quality of certification. 
One.of the basic concerns that stimulated and motivated this study 
toward fruition was the wide range in latitude of academic require-
ments any one of which led to the certification of persons as teachers 
of speech in the secondary schools of Oklahoma. After the completion 
of other specified amounts of course work in the undergraduate schools 
of higher education, a student can qualify for a certificate to teach 
speech and direct speech activities in secondary schools by electing 
to take as little as six credit hours or be required to take as many 
as 42 college credit hours in speech. 
The purpose of Table VII is to present the µata collected from the 
142 secondary teachers of speech whose school- were members of the 
Oklahoma Secondary Schools Activities Association (O.S.S,A.A.) speech 
segment, during the school year 1968-1969. Each teacher was teaching 
either in a Class A school (enrollment over 500) or a Class B school 
(enrollment less than 500). All 142 responded to the question 
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pertaining to the type of certificate with which they were teaching 
speech. Each teacher surveyed was coaching the speech activities pro-
gram (contest) for his school. 
Whether or not a teacher was successful in coaching his speech 
activities program was determined by his students' having won a place 
in State Finals competition. In order to qualify for State Finals, 
the student had to be ranked among the top four contestants in the 
event he entered in an o.s.s.A.A. sponsored Regional Tournament. Stu-
dents are allowed to compete in Regional Tournament competition if they 
have been judged as one of the top three contestants in an o.s.s.A.A. 
sanctioned Invitational Tournaments. 
Speech membership in the o.s.s.A.A. includes 40 schools classified 
as Class A and 102 classified as Class B. The Standard Secondary 
Speech certificate is held by those who have completed a B.A. degree 
which included a minimum of 24 credit hours of speech. 
In Class A, 80 percent of the teachers held the Standard Secondary 
Speech certificate while 49 percent of those who taught in Class B 
schools held a certificate of equal rank. In Class A, 15 percent of 
the teachers held the Language Arts certificate which requires a mini-
mum of six hours of undergraduate speech preparation and 47 percent 
of the Class B school teachers held this type of certificate. The 
other types of certificates--Provisional Speech and Temporary Speech 
certificates were held by about 7 percent of those who taught in Class 
B schools. There was only one Professional Speech certificate held by 
the 142 teachers. This certificate, which requires a Masters Degree 
that includes a minimum of eight graduate hours beyond the Standard 
Secondary Speech certificate, was held by a teacher in a school of 
Class B classification. 
TABLE VII, 
TYPE OF CERTIFICATE HELD BY OKLAllOM,A SECONDARY SPEECH 
TEACHERS IN 1969, ACCORDING TO CLASSIFICATION OF· 
THEIR SCHOOL, AND WHETHER OR NOT THEIR STUDENTS 
WERE ENTERED IN O.S.S.AoA, STATE FINALS* 
Classification of School** 
Typia of Cer~ Place in Place in 
tificate. Class A Finals Class B. Finals 
Yes No %Yes Yes . No %Yes 
Prof. ·O 0 0 1 0 100 
Standar4 19 13 60 19 31 38 
Provisional 1 1 50 2 1 66 
Temporary 0 0 0 Q 2 0 
L. A •. 
_l 3 50 12 li 26 
-
Totals 23 17 57 34 68 33 
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*N~=l42. secondary teachers of speechwhose schools were.members of the. 
Oklahoma Secondary School Activities Association. Each teacher had 
beian designated by the administration of the school as the director 
of speech activities. 
**Secondary schools with a student enrollment of less than 500 are 
classi,fied as Class B by the speech segment of o.s.s.A.A •. Those with 
a student enrollment of over 500 are classified as Class A schools. 
In order to win a place in the o.s.s.A~A, State Finals; a student 
must have placed maong the highest four contestants in the event he 
entered in an O.S.S,A,A. sanctioned Regional Tournament. He qualified 
for .the Regional T?urnament by virtue of being ranked among the top 
three contestants in an o.s.s.A.A. sanctioned Invitational Tournament. 
In the schools.designated Class A, 60 percent of .the teachers 
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who hel.d the Standard certificate had students who qualified for State. 
Finals while the average for all Class. A teachers, inchiding all five 
types of certificates, was 57.5 percent. 
In the schools designated Class B, 42 percent of the teachers who, 
held the Standard certificate had students who qualified for State 
Finals, while the.average of all teachers, including all five types. 
of cex-t:l.ficates, was.36 percent. 
Th~re were two Provisional Speech certificates held by teachers 
in Class A schools and one of.the two, or 50 percent, had students who 
qualified for State.Finals. There were no teachers in Class A schools 
teachi1;1g speech with a Temporax-y Speech certificate~ 
!1;1 Class B schools, three teachers were teaching with a Provision~ 
al Speech certificate. Two of the three, or 66 percent had studen,;ts 
who had qualified for State Finals,competition. Of the two teachers.in 
Class B schools who were teaching speech.while hold a Temporary Speech 
certificate, neither.had students who had qualified, for State Finals 
competition. 
There were six teachers in Class A schools who were teaching 
speech with a Language Arts certificate. Jhree, or 50 percent, of 
those teachers had students who.qualified for Stat~ Finals. The 
schools categorized as Class B had 46 teachers who were teaching speech 
with a Language Arts certtficate. Of these 46 teachers, 29 percent 
had studel'\tS to qualify for State Finals~ The percentage for all. 
Class B Teachers, including all types of certificates, was 33.3 per-
~ent. 
Sex and Age Characteristics 
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Two relatively discrete characteristics that appeared to be impor-
tant to a descriptive study of this type were the age and sex of those 
. who participated in the study. If a profile of the secondary school 
speech teachers of Oklahoma whose schools were members of the Oklahoma 
Secondary Schools activities Association (o.s.s.A.A.) were to be 
complete, the inclusion of these two variables seemed necessary. 
The sex and age variables were considered from various vantage 
points to facilitate the following observations: (1) the male to fe-
male ratio of secondary speech teachers; (2) the age distribution of 
male and female teachers in Class A schools; (3) the age distribution 
of male and female teachers in Class B schools; (4) the age distribu-
tion of those teachers who placed students in the State Finals; (5) 
the age distribution of those teachers in Class A schools who placed 
students in State Finals; (b) the age distribution of those teachers 
in Class B schools who placed students in State Finals; (7) the age 
distribution of the males who placed students in State Finals; and 
(8) the age distribution of the females who placed students in State 
Finals. 
Table VIII was designed to give information concerning the age 
distribution of the male and female teachers of speech in the second-
ary schools of Oklahoma during the 1968-1969 school year. These 142 
teachers had been designated by their administrators as directors of 
their school's speech activity program. Each school represented was 
a member of the Oklahoma Secondary Schools Activities Association. 
The date were also segmented into the classification of schools in 
which the teachers taught. Class A schools had a secondary school en-
rollment of over 500 students while Class B schools had an enrollment 
of less than 500. 
Age 
21'."."25 
26-'-30 
31-35 
36-40 
41-45 
46-,-50 
51-55 
56-60 
61-65 
Over 65 
Total 
TABLE VIII · 
AGE DISTRIBUTION OF OKLAHOMA MALE AND FEMALE 
SECONPARY SPEECH TEACHERS ACCORDING TO 
CLASSIFICATION OF SCHOOL IN WHICH 
THEY TAUGHT* 
Male Female 
Classification Classification 
of of 
School School** 
A B A B 
3 5 9 17 
4 6 5 14 
3 5 4 7 
0 1 3 14 
0 0 2 4 
0 3 2 7 
1 4 0 3 
l 1 1 9 
1 0 0 1 
0 0 1 
--1. 
13 25 27 77 
Total 
in Age 
Group 
34 
29 
19 
18 
6 
12 
8 
12 
2 
2 
142 
*There were 142 Oldahoma secondary speech teachers included in the 
survey. Each teacher was the speech activities director for h.is 
school which was a member of the O.S.S.A.A. during the 1968-1969 
school year. 
**SeCQl'l.dary schools in Oklahoma are designated Class A by the 
o.s.s.A.A. if they have a student enrollment of over 500. If the 
school has less than 500 enrolled, it is classified as a Class B 
school. 
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The data in Table VIII appear to indicate that the age grouping 
of the secondary teachers of speech in Oklahoma had a tendency to 
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Gather toward the younger age levels. Of the 142 persons studied, 63 
(44 percent) of them were under 31 years of age as represented by the 
first two frequency groupings and 3 (2 percent) were noted to fall with-
in the bounds of the two oldest age groupings which included those 
persons over 60 years of age. Seventy-seven (54 percent) of the speech 
teachers were between the ages of 31 and 60. 
Figure l was designed to give a graphical picture of the age dis-
tribution of the male and female secondary teachers of speech who 
taught in the Oklahoma Class A schools during the 1968-1969 school 
year. During the 1968-1969 school year, there were 40 speech teachers 
whose Class A schools had placed membership with the Oklahoma Secondary 
Schools activities Association. Of these 40 Class A school teachers 
of speech, 13 were male and 27 were female. 
In Figure 1, the age and sex profile of 40 secondary speech teach-
ers are presented. These teachers directed the speech activities 
programs in Oklahoma Class A schools (enrollment over 500) during the 
1968-1969 school year. All schools were members of the: Oklahoma Sec-
ondary Schools Activities Association (o.s.s.A.A.). 
Of the 13 male teachers, 25 percent were within the youngest age 
group (21~24 years) and 53 percent were under 31 years of age. When 
the first three age groups were totaled, Figure 1 revealed that 75 per-
cent of all male teachers of speech in the o.s.s.A.A. member Class A 
schools were under 36 years old. 
The data in Figure l indicated there was a more gradual decline 
in the age distribution of the female teachers. The first age group 
(21-25) included 33 percent of the females and the second youngest 
age group (26-31) contained another 18 percent of that sex. With the 
57 
inclusion of the third youngest segment (31-35); 66 percent of the fe-
male teachers fall within those categories. 
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Figure 1. Age Distribution of Ma.le and Female Secondary Speech Teach-. 
ers :j.n Clas:; A Schools That BeJ,.onged to the o.s.s.A.A. 
During the 1968-1969 School Year.· N.=13 Male and 27 
Female. · · · · 
According to the data in Figure l, the male teachers of speech in 
the Class A schools that belong to the $peech segment of the o.s.s.A.A. 
are slightly younger than their female counterparts. 
Figure 2 was. designed to give a graphical picture of the ma.le 
and female teachers of speech who.taught in.Class B schools (enroll..-
ment less than 500). Each one of the 102 teachers had been designated 
by his administrator as the director of speech activities for the 
school. All schools belonged to the speech segment of the Oklahoma 
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Secondary Schools Activities A~sociation during the 1968-1969 school 
year. Of the 102 teachers, 25 were male and 77 were female. 
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Figure 2. Age Distribution of Male and Female Secondary Teachers of 
Speech in Class B Schools Who Belonged to the O.S.S.A.A. 
During the. 1968-1969 School Year. · N. 25 Male and 77 
Female. 
The age and sex profile of 102 secondary speech teachers who di-
rected the speech activities programs in the Oklahoma Class B schools 
(student enrollment less than 500) during the 1968-1969 school year 
was presented in Figure 2. All of the schools represented were members 
of the Oklahoma Secondary Schools·Activities Association (O.s.s.A.A.). 
Of the 25 male teachers, 21 percent were within the youngest age 
group (21-24 years) and 46 percent were less than 31 years of age. 
When the first three groups of ages were totaled, 65 percent of the 
male population of Class B secondary school speech teachers were 
under 36 years old. 
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The· age profile of. the female teachers of speech i.n Figure 2 
indicated that of the 77 women, 21 percent were ;i.n the younger age 
bracket (21-25). A total of 18 percent of the women were within the 
bounds of the second youngest group (26-31), And with the inclusion 
of the third youngest segment, (31-35) 48 percent of the female teach-
ers who direc;:ted speech activities in the o,s.s.A,.A. member schools 
were included. 
According to the data in Figure 2, the male teachers of speech 
in the Class B schools that are members of the speech segment of the 
o.s.s.A.A. tend to be younger than their.female counterparts" 
The purpose of Figure 3 is to present an age prof:l.,le of tl:ie 142 
secondary speech teachers who attempted to qualify their students for 
the 1969 State Finals. 
Each.teacher whose.school was a member.of the Oklahoma Secondary 
Schools Activities Association (o.s.s.A.Ao) answered the segment of 
the questionnaire mailed to them concerning their age. There were 
142 teachers who replied. 
Whether or not a teacher had been successful in qualifying any of 
his students for the O.S.S.A,A. State.Finals in speech activities was 
determined by the name of the teacher's student being listed on.the 
official State.Finals roster of the o.s.s.A.A. The State Finals 
speech competition was held at Central State College, Edmond, Okla-
homa, June 12, 1969. 
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Figure 3. Percentage of Age Group of Secondary Sch9ol Speech Teachers 
Whose Students Qualified for the 1969 O.S.S.A.A. St~te 
Finals. N.=142. 
*Only one teacher was in this age category. 
According to the data in Figure 3, the most productive years for 
the secondary speech teacher whose school was a member of the 
o.s.s.A.A. was within the 36-40 age gro1,1p, While 57 (40 percent) of 
the 142 persons included in the survey had been successful in qualify-
ing their students for State Finals, S6 percent of those teachers in 
the 36-40 age group had successfully qualified their students for the 
State Finals. 
The least successful group of teachers included in the study was 
the 26-30 age group, There were 29 teachers who reported their ages 
as being within the bounds of the 26-30 age category and 20 of them 
(70 percent) failed to place their students in the o.s.s.A.A. State 
Finals. 
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The purpose of the following area of observation was to attempt 
to determine the age distribution of those teachers of speech who 
placed students in State Finals according to classification of the 
school in which they taught. 
There were 40 speech teachers in 1968-1969 whose Class A schools 
(student enrollment over 500) had placed membership with the speech 
segment of the Oklahoma Secondary Schools Activities Associatio~ 
(O.S.S,A.A.). Twenty-three (57 percent) of the Class A school speech 
teachers had placed students in the O.S.S.A,A, State Finals compe-
tition, 
In Class B school competition (student enrollment less than 500) 
entered in the speech segment of the o.s.s.A.A. sponsored competition. 
Thirty-four (33 percent) of the teachers were successful in having 
students placed in the State Finals competition. 
Figure 4 presented in graphic form the percent of each age group 
in both Class A and Class B schools that succeeded in qualifying stu-
dents for o.s.s.A.A. State Finals in speech. 
Data in Figure 4 indicates that the 31-35 age group in Class A 
schools and the 36-40 age group in Class B schools were the most suc-
cessful groups for their individual classification in sending their 
students to o.s.s.A.A. State Finals in speech. The 31-35 age group 
of Class A speech teachers exceeded the average of all Class A schools 
by 14 percent. Seventy-one percent of these teachers had students who 
had qualified for State Finals in speech. The 36-40 age group in 
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Class B schools exeeded the Class B school norm by 22 percent when 55 
percent of this age category had students t6 qualify for State Finals 
in speech, 
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Figure 4. Percentage Distribution According to Age Group of Class A 
and B Speech Teachers That Had Students to Enter the 
O.S.S.A,A •. State Finals in Speech During 1969, N.=142. 
*Less than three teachers were represented inthese 
categories. 
The five youngest age· groups in Class A sch-ools contained 88 per-
cent.of the Class A secondary speech teachers whose students had 
qualified for State Finals. The two youngest groups did not exceed 
the average of all teachers in Class A schools who had students to 
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win a place in the State Finals. However, the next three age groups--
31-35, 36-40, and 41-45--managed to exceed the 57 percent average for 
all Class A schools. 
The three youngest age groups of Class B schools accounted for 75 
percent of the Class B secondary speech teachers who had students that 
qualified for State Finals. These three groups did not exceed the 
average for all speech teachers in Class B schools who had students to 
win a place in the State Finals. Only three age groups--36-40, 51-55, 
and 56-60--managed to exceed the average for all Class B schools of 32 
percent, 
The 142 secondary schools that had placed membership in the speech 
segment of the Oklahoma Secondary Schools Activities Association 
(O,S.S.A.A.) for the 1968-1969 school year, had designated 38 males 
and 104 females as their speech activities directors. 
The following area of consideration proposed to determine the 
percentage of success each sex achieved in qualifying their students 
for o.s.S.A,A. State Finals in speech activities. The speech teacher's 
students had qualified for State Finals by virtue of their having been 
judged as one of the four best entrees in his speech event when compet-
ing in the O.S.S.A.A. sponsored Regional Tournament. The students 
qualify for the Regional Tournament when they are ranked among the 
top three contestants in the events they enter at an o.s.s.A.A. spon-
sored invitational tournament. 
Nineteen (50 percent) of the 38 male teachers of speech and 38 
(36 percent) of the female speech teachers had students who qualified 
for the State Finals competition. In the 142 member speech segment 
of the O,S,S,A.A, in 1968-1969, 57 (40 percent) of the speech teachers 
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who had been designated by their administrators as speech activitie1;1 
directors had students to qualify for State Finals, 
The intent of Figure 5 is to present the age distribution of the 
male and female secondary teachers of speech who had students that 
qualified for the o.s.s.A,A. State Finals in speech during the 1968-
1969 school year. 
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Figure 5. Percent Distribution According to Age Group of Male and 
Female Speech Teachers That Had Students to Enter the 
o.s.s.A.A. State Finals in Speech During 1969. 
*Less than three teachers were represented in this age 
group. N.=38 males and 103 females. 
65 
The data in Figure 5 indicated that the male in all age groupings 
that represented three or more.teachers stayed consistently above the 
40 percent average. Twenty-six (70 percent) of the males were con-
tained within the first three. age categories--21-25, 26-30, and 31~35. 
The most productive age for the male in qualifying his students for 
State Finals appeared to be the Sl-55 age category with 80 percent of 
these teachers having students who qualified •. 
The female teacher of sp~ech exceeded the average for all teach-
ers of speech in qualifying atudents for State Finals in two age 
groupings--36-40 and 41-45-rthat represented three or more teachers, 
The least productive years for the female appeared to be in the 26-30 
(26 percent), 31-35 (27 percent), and the 51-55 (25 percent) age 
categories. 
The mean for the.male speech teachers was 33.42 years of age, 
For the female teachers the .mean was 36.65 years. The mean for those 
teachers who were successful in placing their students in State Finals 
was 3i.42 years for the male and 35-40 years for the female. The 
teachers who were successful in placing tqeir students in State Finals 
tended to be slightly older than those who weren't successful since 
their mean was 34.42 years for the male and 36,11 for the female. 
The next point at issue in the presentation of data was.the 
matter of the relationship between the age of the teachers of speech 
and the type of certification under which each was authorized to 
teach in the secondary schools of Oklahoma, 
There were 142 secondary teachers of speech who had been desig-
nated by their principals as the directors of speech activities for 
their secondary schools, Each SGhool was an active member of the 
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Oklahoma Secondary Speech Activities Association (O.S.S.A.A.) during 
the 1968-1969 school year. All data in this segment were based on the 
answers given by the 142 activities directors when questioned concern-
ing their age and the type of certificate with which they were teach-
ing secondary speech during the 1968-1969 school year, 
The purpose of Table IX is to present the data procured from the 
142 o.s.s.A.A, members concerning their age, classification of schools 
in which they taught, and the type of certificate with which they were 
authorized to teach speech during the 1968-1969 school year. 
The data in Table IX indicate that only one Professional Speech 
Certificate was held by the 142 speech activities directors and that 
certificate was held by a person in the age grouping of 46-50 who 
taught in a Class B school. The 21-25 age group accounted for 24 per-
cent of the total complement of teachers in the survey and they held 
30 percent of the Standard Secondary Speech Certificates. The 26-30 
age group accounted for 20 percent of the teachers surveyed and they 
held 20 percent of the Standard Secondary Speech Certificates. The 
31-35 age group contained 13 percent of the teachers and they held 12 
oercent of the Standard Secondary Speech Certificates. Within the 
bounds of the 36-40 age group there was 12 percent of the total num-
ber of speech teachers. This age group held 10 percent of the Stan-
dard Secondary Speech Certificates. The 41-45 age group accounted 
for slightly over 4 percent of the total population of the survey and 
they held 3 percent of the Standard Secondary Speech Certificates. 
The percentage of the total population surveyed and the percent-
age of teachers in other age groups that were teaching speech classes 
and directing the speech activities programs with the Standard 
67 
Secondary Speech Certificate were as follows: 46-50 age group, 8 per-
cent of total population and 6 percent of the "Standard" certificates; 
51-55 age group, 5 percent of the total population and 4 percent of 
the ''Standard "certificates; 56-60 age group, 7 percent of the total 
population and 7 p~rcent of the "Standard'' certificates; 61-65 age 
group, 1 percent of the total population and 2 percent of the 
"Standard" certificates; and those over 65 years of age accounted for 
1 percent of the total population and 1 percent of the "Standard" 
certif:i,cates. 
TABLE IX 
AGE DJ;STRIBUTION OF OKLAHOMA SECONDARY SPEECH TEACHERS IN 1969, 
ACCORDING TO CLASSIFICATION OF SCHOOL AND TYPE 
OF CERTIFICATE 
Type of Certificate 
PROF. STAND. PROV. TEMP. L.A. 
Age of Teacher Class Class Class Class Class 
A B A B A B A B A B 
21-25 0 0 10 15 1 1 0 0 1 6 
26-30 0 0 7 10 1 0 0 1 2 8 
31-35 0 0 6 4 0 0 0 1 1 7 
36-40 0 0 2 7 0 2 0 0 1 6 
41-45 0 0 2 1 0 0 0 0 0 3 
46-50 0 0 1 4 0 0 0 0 0 7 
51-55 0 0 1 3 0 0 0 0 0 4 
56-60 0 1 2 4 0 0 0 0 0 5 
61-65 0 0 1 1 0 0 0 0 0 0 
Over 65 0 0 0 1 0 0 0 0 1 0 
TOTALS 0 1 32 50 2 3 0 2 6 46 
icN, =142 Secondary speech teachers who were directors of their school's 
speech activities program, School classification according to 
o.s.s.A.A, rules (A=enrollment over 500--B=enrollment under 500). 
Type of Certificate with which .each teacher was authorized to teach 
speech during the 1968-1969 school year. 
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Of the 142 teachers included in the total population, 57 percent 
were aµthorized to teach speech with the Standard Secondary Speech 
Certificate. The greatest proportion of "Standard" speech certifi-
cates was held by the 21-25 age group. Seventy-three percent of the 
21-25 age group held the "Standard" certificate, 
Tenure in Teaching Characteristics 
In order·that a more complete profile describing the Oklahoma 
secondary speech teacher could be developed, this study included a 
segment concerning the tenure iri the teaching profession. Each of 
the 142 speech activities directors whose secondary school had placed 
membership with the speech segment of the Oklahoma Secondary Schools 
Activities Association (O.S.S.A.A,) was included in the data. 
Two additional characteristics were brought under observation in 
this segment of the study in.order to determine the relationship be-
tween the tenure of the teacher with his school's classification and 
the tenure of the teacher with whether or not his students qualified 
for the O,S,S,A,A. State Finals in speech, The o.s.S.A.A. classified 
a school as Class A if it had a secondary student enrollment of 500 
or more. A school was classified as Class B if the student enroll-
ment numbered less than 500. Whether or not a d:Lrector had qualified 
any students for O.S.S.A.A.. State Finals in speech was determined by 
the student's name appearing on the official roster of the State 
Finals Tournament. 
The teachers placed their students in State Finals by virtue of 
their students having been judged as one of the four best entrees in 
his event when competed in the O.S.S.A,A, sponsored Regional 
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Tournament, Students qualified for the Regional Tournament if they 
were.raµke4 among the top three competitors in the events they entered 
at an O.S.S,A,A, sponsored Invitational Tournament, 
The data revealed that the 142 speech teachers, who were directing 
the speech activities program for their schools during the 1968-1969 
school year, had taught·a combined total of 1308 years, Their tenure 
in the teaching profession ranged fl'."om 1 year to 42 years. The mode 
for experience wasl year, the medial;). was 5 years, and the arithmetic 
mean was 9.21 years of teaching. 
The purpose of Table X was to present in tabular form the data per-
taining to any relationship that existed among the total number of 
years of teaching experience of each teacher, the classification of 
the school in which each teacher taught, and whether or not the teach-
er had placed studen.ts in the O.S.S,A.A. State Finals in speech compe-
tition, 
Where five or more teachers were included in a years-of-experience 
category, the data in Table X indicated that in Class A those teachers 
with fewer number of years of experience in teach:(.ng school appeared 
to be less successful in placing their students in the State Finals 
competition, The 1-3 years-of-experience group contained 45,0 percent 
of the teachers in Class A and produced 43.4 percent of the Class A 
teachen~ who qualified stud.ents that entered State Finals, The 4-6 
years-of-experience group contained 22.5 percent of the Class A school 
teachers, and produced about 21.7 percent of the .Class A teachers who 
qualified students for State Finals. In all years~of~experience groups 
in Class A schools, the average percent of teachers who produced stu-
dents who qualified for State Finals in speech was 57.5 percent. 
TABLE X 
NUMBER OF YEARS OF TEACHING EXPERIENCE OF OKLAHOMA 
SECONDARY SPEECH ACTIVITIES DIRECTORS ACCORDING 
TO CLASSIFICATION OF SCHOOL AND WHETHER OR 
Years of 
Teaching 
E~perience 
NOT THEIR STUDENTS ENTERED o.s.s.A.A. 
STATE FINiLs IN 1969 
Classification of School* 
Class A Cla§s.B· 
Placed Students Placed Students 
1-3 
4-6 
7-9 
10-12 
13-15 
16-18 
19-21. 
22-24 
25-27 
28-30 
31-33 
34-36 
37-39 
40-42 
Total 
Yes 
10 
5 
3 
2 
0 
0 
0 
2 
0 
l 
0 
0 
0 
0 
23 
in Finals** 
No %Yes 
8 55 
4 55 
1 75 
l 66 
0 0 
0 0 
0 0 
0 100 
l 0 
2 33 
0 0 
0 0 
0 0 
0 0 
17 
in Finals 
Yes No %Yes 
10 24 29 
3 21 12 
5 6 45 
1 3 25 
5 1 83 
2 2 so 
3 2 60 
l 1 50 
3 2 40 
0 2 0 
0 1 0 
0 1 0 
0 0 0 
1 2 33 
34 68 
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*Classifica.tiop of school is in accordance with the o.s.s.A.A. rules: 
student enrollment in secondary school of 500 or more, Class A; stu-
cent enrollment of less than 500, Class B. 
**The teachers placed their students in St~te Finals by virtue of 
their student being judged as one of the four best entrees in his 
event when competing in the O.S.S.A,A, sponsored Regional Tournament, 
N.=142 Secondary School speech teachers whose administrators had de-
signated them as directors of the school's spee~h activities program, 
In Class B where five or more teachers were included in a years-
of-experience category, the most productive group in qualifying their 
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students for State Finals was the 13-15 years experience category. 
This (13-15) group contained 5. 8 percent of the. Class B school teach-
ing component, and produced 14.7 percent of the Class B teachers who 
qualified for State Finals. The youngest years-of-teaching group 
(1-3) contained 33. 3 percent of the teachers in .. Class B schools and 
produced 29.4 percent of the teachers who qualified students for State 
Finals·in Class B. The 4-6 years-of-experience group contained 23.5 
percent of the Class B teachers and produced 8.8 percent of the Class 
B teachers who had students who qualified for State Finals. 
In the combined years-of-experience in Class B schools, the aver-
age percent.of teachers who produced students who qualified for State 
Finals in speech activities was 33.3 percent. 
Years of Teaching Experience According to.Sex 
There were 38 male and 104 female teachers of speech in.th~ sec-
ondary schools·of Oklahoma in 1968-1969 whose schools.had placed mem-
bership with the speech activities segment of the Oklahoma Secondary 
Schools Activities Association (O,S.S.A.A.). The purpose of this seg-
ment of the·study was to compare the years-of-teaching experience of 
those male and female teachers who were directing the speech activi-
ties program for their individual schools. 
There were 142 secondary school speech teachers who were direct~ 
ing their school's speech activities progra,m under the auspices of the 
O.S.S,A..A. The g:i;-and tot.al number of years of teaching experience 
that had been accumulated by the activit;ies directors wasl308. Year 
1 was the mode, year 5 was the median, and 9.21 years was the mean 
number of years of teaching experience of the total population that. 
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was surveyed ranged from l.year to 42 years. 
For the 104 female teachers in the population of secondary speech 
teachers surveyed, the data revealed the following figures: total 
years o:I; teaching, 1011 years; mode, 1 year; median,.5 years; mean, 
9.6 years; and range 42 years. 
There were 38 male secondary teachers of speech of the total of 
142 included in the study. The data pertainig to those 38 revealed 
the :l;ollowing figures: total years of experience in teaching, 297; 
mode, 2nd year and 6th year; median, 4th year; mean, 78 years; and 
range, 1-29 years. 
Figure 6 was designed to depict the percentage of males and fe-
males·in each years-of-experience category that we:i;-e teaching speech 
and directing the activities program for their secondary schools 
during the 196801969 school year. Each person included in Figure 6 
was his school's representative in the O.S.S.A.A. speech segmento 
The males in the 1-3 years-of-teaching-experience group held the 
largest percentage (44 percent) of all groups. The highest percentage 
reached for the female in years-of-teaching-experience grouping was 
also the 1-3 years group. There were 34 percent of the females in 
that category. Generally, the data in Figure 6 indicated that the 
male had fewer years of experience in teaching than the femaleo No 
male had taught school for more than 30 years. 
The purpose of Figure 7 was to depict the relationship between 
the total tenuJ;"e in teaching of the 14.2 teachers according to whether 
their students were entries in State Finals in speech competition, 
Figure 7 indicates that those teachers with less than seven 
years of teaching experiende did not have as large a percentage of 
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their students to qualify for O.S.S.A.A. State Finals in speech activ-
ities as their more experienced colleagues. 
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Figure 6. Percentage of Oklahoma Male and Female Secondary Speech 
Teachers According to Years of Teaching Experience. 
N.=38 males and 104 females. 
The data in Figure 7 ind:i,cate the following percentages of the 
total population in each group and the percentage of State Finalists 
in speech activities produced by each group: 1-3 group, 36 percent 
total population of teachers and 35 percent of the finalists; 4-6 
group, 22 percent of the total populations of teachers and 14 percent 
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of the finalists; 7-9 group, 9 percent of the total population of 
teachers and.12 percent of the finalists; 10-12 group, 6 percent of 
the population of teachers and 5 percent of the finalists; 13-15 
group, 4 percent of the population of teachers and 9 percent of the 
finalists; 16-18 group, 2 percent of the population of teachers and 
4 percent of the finalists; 19-41 group, 4 percent of the population 
of teachers and 5 percent of the.finalists; 22-24 group, 4 percent of 
the population of teachers and 5 percent of the finalists; 25-27 
group, 7 percent of the population of teachers and 5 percent of the 
finalists; 28-30 group, 4 percent of the population of teachers and 
2 percent of the finalists; 31-33, 34-37, and 37-39 groups, less than 
two percent in both total population of teachers and percent of final-
ists; 40-42 group, 2 percent of population of teachers and 1 percent 
of the finalists. 
In addition to other related factors, the data were selected for 
the purpose of determining whether the secondary teacher of speech 
with more years of experience in teaching tended to teach .in a Class 
A or Class B secondary school. 
The purpose of Figure 8 was to present in graphic form a line 
profile that represented the number of years of school teaching ex-:-
perienced by the 40 Class A and 102 Class B secondary school speech 
teachers in 1969. 
According to the data in Figure 8, the Class A Secondary school 
teachers of·speech who directed their school's speech activity pro-
gram tended to have a larger percentage of teachers with less than 
10 years of experience in teaching than did their counterparts in the 
Class B secondary schools. Over 77 percent of the Class A school 
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speech teachers had taught less than 10 years while 65 percent of the 
Class B school teachers had taught less than 10 years. 
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Figure 7. Number of Years of Teaching Experience of Oklahoma Speech 
Activities Directors in 1969 According to Whether or Not 
Their Students Qualified for State Finals. N.=142. 
*To the nearest whole percentage point. 
**Within the total population of 142 secondary school 
speech teachers surveyed, 40.2 percent had students who 
qualified for State Finals. Therefore, the percent of 
total finalists from each years-of-experience group 
should have been slightly less than the percent of the 
total population within each years-of-experience group. 
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Figure 8. Percentages of Oklahoma Class A and Class B Secondary 
Speech Teachers According to Years of Teaching Exper-
ience.Group. 
*Percentages rounded-off to nearest whole. 
An analysis of the data gathered concerning all years-of-
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experience groups of the 142 secondary speech teachers whose schools 
were members of the Oklahoma Secondary Schools Activities Association 
during the academic year of 1968-1969, revealed a slightly different 
vtew of the years-of-experience factor. 
The following is an analysis of the data contained within Figure 
8 concerning the Class A school teachers of speech: N., 40; range, 
30 years; mode, 2nd year; median, 4.5 years; mean 13.3 years of ex-
perience; and total years of teaching, 300 years. 
for ·the Class B school teachers ~f speech, the data in Figure 8 
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represents the following: N., 102; range, 42 years; mode, 1st year; 
median, 4.5 years; mean, 10,l years; and total years of experience, 
1008 years. 
The presentation of data pertaining to the length of time the 
142 secondary school speech teachers had taught in the secondary 
school was the next focal point for this study. 
In response to a question concerning the number of years they had 
taught in the secondary schools, 71 percent of the females and 88 per-
cent of the males stated that they had performed all of their school 
teaching duties in the secondary schools. Of the 40 males included 
in the survey, five reported that they had previously taught in the 
lower divisions of the schools. These five had taught a combined 
total of 43 years in lower divisions before beginning their secondary 
school teaching duties. The arithmetic mean for the total number of 
years spent in school teachin, was 7,8 years for the male speech teach-
er. The arithmetic mean for the male speech teacher in teaching in 
the secondary .. school system was 6. 6 years. 
Thirty (29 percent) of the female teachers of speech who were 
teaching in the secondary system in 1968-1969 had previously taught 
school in a lower segment of the school system. These 40 females had 
taught a combined total of 169 years in the lower division. While 
the arithmetic mean for total years of teaching experience for the 
female was 9.6 years, the mean for secondary school teaching experience 
was 9.0 years. 
Subsequent to the study of the total years of teaching experienced 
in all schools and the tenure in teaching in secondary schools, this 
study proposed to present data pertaining to the tenure of the speech 
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teachers at their present schools. 
The response from the teachers reflected the number of years each 
speech teacher had taught at his present school. The survey was also 
designed to reveal the classification (A and B) of the school where 
each of the activity directors was employed. 
The purpose of Table XI was to present in tabular form the data 
pertaining to any relationship that existed among the number of years 
each of the 142 speech activities directors had taught at his present 
school, the classification of the school at which each one taught, and 
the percentage of students from each group that was qualified for 
State Finals in speech activities. 
When five or more speech teachers were included in a years-at-
present-school category, the data in Table XI indicated that in Class 
A, those teachers with fewer years of teaching experience at their 
present school tended to be less successful in qualifying their stu-
dents for State Finals than those teachers who had taught at their 
schools for a longer period of time. The 1-3 years-at-~resent-school 
group contained 57.5 percent of the Class A school teachers and pro-
duced 50 percent of the teachers who had students that competed well 
enough to be judged as qualified for State Finals from Class A 
schools, The 4-6 years-at-present-school group contained 22.5 percent 
of the teachers in Class A and produced 27.7 percent of the teachers 
who had students that qualified for State Finals in Class A, 
In Class B where five or more teachers were included in a years-
at-present-school category, the most productive group in qualifying 
students for State Finals was the 13-15 years group. This (13-15) 
group contained 6.8 percent of the population of Class B schools and 
Years at 
Present 
School 
1-3 
4-6 
7-9 
l0-12 
13-15 
16-18 
19-21 
22-24 
25-27 
28-30 
31-33 
34-36 
37-39 
Total 
TABLE XI 
NUMBER OF YEARS TAUGHT AT PRESENT SCHOOL OF OKLAHOMA 
SPEECH ACTIVITIES DIRECTORS ACCORDING TO 
CLASSIFICATION OF SCHOOL AND 'WHETHER 
THEIR STUDE~TS ENTERED o.s.s.A.A. 
STATE FINALS IN 1969 
Classification of School* 
. Class A Class B 
Students Entered Students Entered 
in Finals*~ in Finals 
Yes No %Yes Yes. No %Yes 
11 12 48 17 49 26 
6 3 67 4 8 33 
1 0 100 z 3 40 
2 1 67 4 0 100 
2 1 66 5 2 71 
0 0 0 1 2 33 
0 0 0 0 l 100 
1 0 100 0 0 0 
0 0 0 1 1 50 
0 0 0 0 0 0 
0 0 0 0 1 0 
0 0 0 0 0 0 
_Q_ 0 o. 0 1 0 
- -
23 17 57 34 68 33 
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*Classification of school is in accordance with the o.s.s.A.A. ~ules: 
student enrollment in secondary school of 500 or more, Class A; stu:-. 
dent enrollment of less than 500, Class B. 
**The teachers placed their studeri.ts in State Finals by virtue of 
their st;udents bein~ judged as one of the four best entries in his 
event when ~ompeting in the <l.&.S.A.A. sponsored Regional Tournament. 
N.-=142 .Oklahoma :se~ondary s<;:hool speech teachers whose adminiE1trators 
had.desj;:gnated them as directors of their school's speech activity 
program. 
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produced 14.7 percent of the teachers who qualified stt,1dents for State· 
Finals from Class B schools. The youngest years-at-present-school 
(1-3) conta;ined 64.7 percent of the.total population of Class Band 
produced 50.0 percent of the teachers who had students that qualified 
for State Finals. The 4-6 years-at-present-school group represented 
11. 7 percent of the Class B population and produced 11. 7 percent .of 
the teachers who had students that qualified for State Finals. 
There were 38 male and 104 female teachers ot speech in the.sec-
ondal;'.'y · schools of Oklahoma du.ring the 1968-1969 school year. Each. of· 
the teachers had placed membership in the speech segment of the Okla-
homa Secondary Schools Activities Association (O.s.s.~.A.). This part 
of the study proposes to present the same.data pertaining to.the male 
and female teachers of speech who. were directing thier _schools' 
O.S.$.A.A. -program in speech activities during the aforementioned 
year. The data were relative to the years-at-present-school informa-
tion gathered from the i;urvey of the 142 teachers. 
The total number of years the combined group of teachers had 
taught:at their present schools was 715 years. Further analysis of 
the data revealed the following: mode, 1st year, median, 1.9 years; 
mean, 5.0 years. Since these same-teachers had taught school for an, 
average of 9.6 years, it appeared that 52 percent of their.teaching 
had been done at their present locations. 
For the 104 female teacher~ contained within the population sur-
veyed, the data concerning how many years they had-taught:at their 
present school revealed the folloiwng information: range in years, 
1 to 37; combined total number of years, 563; mode, 1st year; median, 
1.9.years; arithmetic mean, 514 years. The mean number of years for 
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the female· teachers who taµght ip Class A schools was 3.5. The mean 
for the females who taught.in Class B schools was 6.0 years, 
There were 38 male teachers of speech in the secondary schools 
who responded to the question concerning the number of years they had 
taught at their present school. The data pertaining to these 38 males 
and their tenure at their present teaching position reve.aled the fol-
lowing information: combined total number of years taught at their 
present school, 152; range in years, 1 to 24; mode, 1st year; median, 
2 years; arithmetic mean, 4.0 years. 
The males had taµght school for a grand total of 297 years. They 
had taught at their present schools for 152 years. Therefore, the 
data indicated that the male teachers of speech had taught 48.9 per-
cent of their teaching years at previous locations. 
This study also proposed to determine if there were any relation-
ships between the length of time a teacher had taught speech in the 
secondary schools and his success in qualifying his students for State 
Finals in speech. The 142 secondary teachers who comprised the speech 
segment of the Oklahoma Secondary Schools Activities Association 
(O,S,S.A.A.) during the fall of 1968 were again the population survey-
ed in order to determine the relationship. 
The population at -risk was divided into Class A and Class B sec-
ondary schools according to the rules of the O.S.S.A.A. There were 40 
schools classified as Class A, Thirteen male and 27 female teachers 
in the Class A schools had been designated by their administrators as 
the directors of speech activities. There were 102 schools classified 
as Class B. Twenty-five male and 77 female speech teachers had been 
designated by their administrators as the directors of speech 
82 
activities for these Class B schools. 
The entire population of 142 O.S.S.A.A. members responded to the 
question on the survey concerning the number of years they had taught 
speech in the secondary schools. The purpose of Table XII was to pre-
sent the data derived from the Oklahoma Secondary Speech Activity seg-
ment of. the o.s.s.A.A. in .1968-1969. Table XII proposed to present in 
tabular form, data grouped according to th.e number of years the teach-
ers had taught secondary speech, the classification (A and B) of school 
at which they taught, and the percentage of each group that had speech 
students to qualify for State Finals in speech activities in 1969. 
Where five or more teachers were included in a years-of-teaching-
speech category, the data in Table .XII indicated that the teachers 
with less teaching experience in speech were generally less successful 
in having their students qualify for State Finals. The 1-3 years 
group contained 47.5 percent of all Class A t~achers of speech and 
produced 43.3 percent of the Class A teacher& who had students that 
qualified for State Finals. The 4-6 years group represented 30.0 per-
cent of the Class A teachers and produced 26.8 percent of the teachers 
whose students qualified for State Finals. The more experienced 
teachers in Class A schools (7-30) contained 22,5 of the Class A 
teachers and produced 30.4 percent of the teachers whose students 
qualified for State Finals. The average percent of the 40 speech 
teachers who taught in Class A schools whose students qualified for 
State Finals was ~7.5. 
In Class B schools where f;i.ve or more speech teachers were in-
cluded in a years-of-teaching-speech category, the youngest group in 
experience (1-3) were the least productive in having teachers who 
Years of 
Speech 
Teaching 
Expe,;ience 
1-3 
4-6 
7-9 
10-12 
13-15 
'16-18 
19-21 
22-24 
25-27 
28-30 
31-33 
Total 
TABLE. XlI 
NUMBER OF YEA.RS OF SPEECH TEACHING EXPERIENCE OF 
OKLAHOMA SPEECH ACTIVITY DIRECTORS ACCORDING 
TO CLASSIFICATION OF SCHOOL AND STUDENTS 
QUALIFYI~G FOR o.s.s.A.A. STATE FI~ALS 
IN 1969 
Classification of School* 
Class A Class B 
Students Entered Students. Entered 
in Finals** in Finals 
Yes No %Yes Yes No %Yes 
10 9 52 14 43 24 
6 6 50 8 ll 42 
2 0 100 1 3 25 
2 0 100 l 4 20 
0 0 0 2 2 50 
0 0 0 4 1 80 
0 0 0 2 l 67 
2 0 100 1 l 50 
l l 50 1 1 50 
0 l 0 0 l 0 
0 0 0 0 0 0 
- -
23 17 57.5 34 68 33.3 
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*Classification of school is in accordance with the o.s.s.A.A, rules; 
student enro~lment in secondary school pf 500 or more, Class A; stu-
dent enrollment of less than 500, Class B. 
**The teachers placed their students in State Finals by virtue of 
their students being judged as one of the four best entries in his 
event when competing in the o.s.s.A.A, sponsored Regional Tournament. 
N.=142 Oklahoma Secondary school speech teachers whose administrators 
had designated them as directors of their school's speech activity 
program. 
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qualified their students for State Finals. This category (1-3) con~ 
tained 54.8 percent of the Class .B school speech teachers and produced 
41.1 percent of the teachers who had students that qualified for the 
speech State Finals in Class B. The most successful years-of-teaching-
speech category in Class B schools was the 16-18 category. This group 
contained 4. 8 perc.ent of the total complement of Class B and produced 
11,7 percent of the teachers who had students that qualified for State 
Finals in Class B. The 10-12 group also contained 4 •. 8 percent of the 
Class B speech teachers and produced 2,9 percent of the teachers who 
had students to enter State Finals. One other group that contained 
over five teachers was the 4-6 years-of-teaching-speech experience 
group. This category,contained 8.2 percent of the Class B teachers 
and produced 23.5 percent of the .teachers who had stµdent;s that quali-
fied. for State F.inals in Class B. · The average percent of all Cl&ss 
B speech teachers who produced students that qualified for State 
Finals in speech was 33.3. 
Other relevant ele111,ents concerning the number of years of speech 
teaching experience were: Thi;? 38 male teachers had taught speech an 
average of 5,8 years while the average female had taught .speech for 
6.4 years. The 9 males in Class A whose students entered State Fi-
nals competition had taught speech for an average of 7,8 years, and 
the average years of speech teaching experience for those 4 male 
teachers whose students did not enter State Finals was 9.7 years. In 
Class .B the average number of years of speech teaching exl>erience for 
10 males was 6.1 years for those teachers who had students in the 
State Finals, and 3.4 years of speech teaching experience for those 
15 male teachers who i:lid not have etudents that qualified for the 
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finals competition in speech. 
There were 104 female teachers in the survey. The average number 
of years of speech teaching experience for the 14 females who taught 
in Class A schools who had students that entered State Finals was 6.9 
years. The average number of years of .speech teaching experience.for 
the females whp did not have students that qualified for State Finals 
was.5.6 years. In Class B schools there were 77 female teachers. The, 
average number of years of speech teaching expe1:ience for tho.se who . 
ta~ght students that .entered finals competition in speech was 308 
years while .the average number of years of speech teaching experience 
for those who did not have·students that qualified for State Finals 
was 7.3 years. 
Socioeconomic Characteristics 
In addition to including the institutional source, type of cer-: 
tification, age, sex, and tenure in teaching of the secondary teachers, 
this study was de1:1igned to consider the socioeconomic.level of the 
communities in which .the Okh.homa Secondary Schools Activities Associ-
ation members taught. The questionnaire that was used to gather data 
from the 142 se.cqndary school speech activity directors listed fqur 
:;. _;::. ' ~ 
socioeconomic levels and requested that the respondent check the one 
that represented his community. The four socioeconomic levels were: 
(1) low, average yearly family income ;Less than $3,000; (2) low-middle, 
average ,.ye,arly family income more than $3 ,000 but less than $6 ,000; 
.- ·: .. t?r·:/~: i -
(3) middle, average yearly family income between $6,000 and $12,000; 
and (4) high, average yearly .family income.over $12,000. Each of the 
members of the tota,1 population at ris.k responded to the question 
accqrd:i,ng to the way he perceived the community in which his school 
was located. 
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The socioeconomic characteristic was.observed from·four.vantage 
points: (1). the number and type of certificat.ien held by . the teachers 
in each categery; (2) the number of male·and female teachers who· 
taught .in each category; (3) the number of each classification of 
school (A and B) contained within each group; and (4) the number of 
teachers: from each category.who had students that .qualified for the 
O.S.$.A.A. State.Finals in speech. 
The purpose of Table.XIII was: (1) to present the, data.concern-. 
ing the type of speech teaching credentials with which the secondary 
spe~ch activities directors. of Oklahoma were teaching speech in 1969; 
(2) show the number and type.of certificates held by.the speech teach"" 
ers .in each .socioeconomic category; arid (3) shew· the number and type. 
of certifica'tes held by .the teachers in each socioeconomic·category 
according to t;he o.s.s.A . .A,. ·classificat,ion of schools. Secondary 
schools that have·a student enrollment of 500 or more are·classified 
as A by the .o.s.s.A.A. · If .the secondary ,school enrollment is less 
than 500, the school is classified as a Class .B scheol. 
According to the data presented in Table XIII, eight (5.6 per-
cent) of the schools were categorized as low socioeconomic. Each of 
tl;lese eight schools was classified as a·Class B school and four (50 
percent) of the teachers had earned a Standard secondary speech·. 
certificate. Standard Certificates .were.earned by,57.7 of the 142 
speech teachers in the surveyed population. 
Si~ty-nine (48.5 percent) of the schools were categorized at,the 
low-middle ~ocioeconomic level. Eighteen Class A schools were.in this 
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group which accounted for 45.0 percent of all (40) Class A schools 
surveyed. Of these Class A schools, 77.7 percent had teachers who 
held the Standard Certificate. There were 51 Class B schools listed 
at the low-middle.level. Those 51 represented 50.0 percent of ~11 
Class B schools represented in .the study. Of those 51 Class B 
schools, 49.0 had teachers who held the Standard Certificate, 
TABLE XIII 
TYPE OF SPEECH TEACHING CREDENTIALS HELD BY 142 OKALHOMA 
SECONDARY SPEECH ACTIVITIES DIRECTORS IN 1969 
ACCORDING TO COMMUNITY SOCIOECONOMIC LEVEL 
AND O.S.S.A,A. SCHOOL CLASSIFICATION 
Communiti Socioeconomic Levels* 
Low 
Type of Low Middle Middle High 
Certificates Number in School Class 
A B A B A B A B 
Professional 0 0 0 0 0 1 0 0 
Standard 0 4 14 25 17 20 1 1 
Provisional 0 1 0 1 2 1 0 0 
Temporary 0 1 0 1 0 0 0 0 
Lang. Arts 0 2 4 24 2 20 0 0 
TOTALS 0 8 18 51 21 42 1 1 
*As perceived by the teachers in the communities: Low, under 
Total 
1 
82 
5 
2 
52 
14.2 
$3,000 
ann1,1al family income; low-middle, $3,000 to $6,000 annual family .in~ 
come; middle, $6,000 to $12.000 annual family income; high, above 
$12,000 annual family income. 
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Sbc;ty-three ( 44. 3 percent) of the schools surveyed were listed . 
at the middle socioeconollliC level. Twenty-one (52.5 percent) of the. 
Class A schopls were within the.confines of this grouping. Teaching 
in these 21 Class A schools were 17 teachers who held a Standard 
Cert:i,.ficate, Those 17 represented 80.9 percent of the complement of 
Class A school teachers in the middle socioeconomic group. Forty-two. 
(41.1 percent) of all Class B schools were in the .middle socioecon.omic 
grouping. Those 42 Class B schools had 20 (47.6 percent) of their 
teachers teaching with Standard certification •. 
There were two schools categorized by the secondary. school speech .. 
activities d::1,rectors as being located in a high socioeconomic com-
munity. Those two represent 1.4 percent of all schools surveyed. 
Each had a teacher of spe~ch who held the Standard Secondary Speech 
Certificate. 
Another area of concern that prompted .the gathering of one specif-
ic group of data was the community socioeco~omic levels of the.students 
who entered the State Finals in speech activities. There were 40 
schools classified as Class A, and 102 classified as Class B by the 
Oklahoma Secondary Schools Activities Association (o.s.s.A.A.), Nine-
teen (47.5 percent) of the Class A school teachers had students tha1; 
were qualified for O.S.S.A.A. State Finals competition in speech and 
38 (3 7. 2 percent) of the teachers in Class B .schools met with equal 
success. 
The purpose of Tab~e XIV was to present the data pertaining to 
the number of teachers from each of the four socioeconomic levels 
that had students entered in the o.s.s.A.A. State Finals in speech 
activities in 1969. The table al.so was de~igned to include the 
classification of school (A and B) according to the classification 
' 
that was designated to the school by the o.s.s.A.A. 
TABLE XIV 
COMMUNITY SOCIOECONOMIC LEVEL SOURCE OF STUDENTS WHO QUALIFIED 
FOR THE O.S.S.A.A. STATE FINALS IN SPEECH IN 1969 
ACCORDING TO CLASSIFICATION OF SCHOOL 
Classification of School 
Community Class A Class B 
'--
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Socioeconomic· 
Level* Students in Finals Students in .Finals 
Yes No % Yes Yes No % Yes 
Low 0 0 0 2 6 25 
Low-Middle 10 9 55 18 33 44 
Middle 12 8 60 14 28 33 
High 1 0 100 0 1 0 
'l'OTAL 23 17 57 34 68 33 
av. av. 
*Low, less than $3,000 annual family income; low-middle, $3,000 to 
$6,000 annual family income; middle, $6,000 to $12,000 annual family 
income; and high, over $12,000 annual family income as perceived by 
the speech teacher in .the community. 
According to the data presented in Table XIV, the schools located 
in the low income communities accounted for 5.6 percent of the.total 
of 142 communities included in the survey. All eight schools located 
in the low socioeconomic division were classified as Class B. These 
eight schools accounted for 7.8 percent of all Class B schools and 
produGed 5.8 percent of the teachers that had students from Class B 
schools to enter State Finals in speech. 
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The low~middle socioeconomic level contained 48.5 percent of the 
total complement of 142 secondary schools. The 18 schools in Class A 
were 45.0 percent of all Class A schools and produced 43.4 percent of 
the activity directors in.Class A schools wh,o had students to qualify 
for State Finals. There were 51 Class B schools in this categoryc 
These 51 accounted for 49.0 percent of all Class B schools surveyed 
and produced 52.9 percent .of the Class B school speech teachers who· 
had students to qualify for State Finals. 
The middle socioeconomic level contained 44.3 percent (63 
schools) of the total population at risk. In Class A, there were 21 
schools. These 21 account for 52.5 percent of all surveyed Class A 
schools. This category produced 52.1 percent of all of the activity 
directors in Class A who managed to have their speech students to 
qualify for the State Finals in speech activities. In.Class B, this 
category contained 42 schools. These 42 schools account for 41.1 · 
percent of all Class B schools in the survey and produced 41.1 percent 
of the teachers who had students that qualified for State Finals in 
speech. 
Two (1.4 percent) of the 142 communities surveyed were considered 
by the $econdary school speech activity directors as being within the· 
high (family annual income over $12, 000) soc;:ioeconomic level.. One of 
these schools was in a Class. B division, The Class A school'had one 
student to enter State Finals and the Class B school had none, 
Within the total complement of 142 secondary schools included in 
the study, there were 40 secondary schools designated as.Class A by. 
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the Oklahoma Secondary Schools Activities Association (OoS,S,A,A,), 
The Class A schools accounted for 28.1 percent of all the secondary 
schools that registered for membership in the speech activities seg~ 
ment of the O.S.S.A.A. for the 1968-1969 school year. There were 102 
Class B schools that were members of the o.s.s.A.A. speech segment 
during this (1968-1969) school year and these 102 secondary schools 
accounted for 71.9 percent of the total speech segment membership 
for that year. 
There were 38 male secondary school speech activity directors 
whose schools were members of the o.s.s.A.A. during 1969-1969. These 
38 males accounted for 26.7 percent of the total complement of teach-
ers included in the study and accounted for 33.3 percent of all teach-
ers who had students that had qualified for State Finals in speech 
during that school year. The 102 female teachers comprised 73o3 per-
cent of the to.tal O.S.S.A.A, membership and produced 66.6 percent of 
the teachers who had st~dents that qualified for State Finals during 
the 1968-1969 school year, 
The purpose of Table XV was to present in tabular form the data 
pertaining to the male and female secondary school activity directors 
(speech directors) according to the socioeconomic level of the com~ 
munities in which they taught. In addition to the sex and socio-
economic characteristics, Table XV was designed to present the data 
relative .to the percentage of each category of teachers who had stu~ 
dents to qualify for State Finals in speech during 1968-1969. 
Where five or more persoqs were included in a category, the data 
in Table XV indicates that the male teacher of speech was most pro-
ductive in having his students to qualify for State Finals when he 
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taught in the low-middle socioeconomic group. The 20 male teachers 
in the low-middle group accounted for 52.6 percent of all male teach-
ers in the study and produced 63.1 percent of all of the Class A 
school male teachers who had students that qualified for O. S. S .A.A. , 
State Finals in speech. The middle socioeconomic group contained 
34.2 percent of the male teachers in the survey and produced 31.5 per-
cent of the teachers who had.students to qualify for State Finals. 
TABLE xv 
NUMBER OF OKLAHOMA SECONDARY SCHOOL SPEECH TEACHERS WHO HAD STUDENTS 
TO QUALIFY FOR o.s.s.A.A. STATE FINALS ACCORDING TO 
SEX AND SCHOOLS' SOCIOECONOMIC LEVEL 
Classification According to Sex 
Community Male Female 
Socioec.onomic Placed Stude)lts Placed Students 
Level* in State Finals in State Finals 
Yes . No % Yes Yes No % Yes 
Low 0 3 0 2 3 40 
Low-Middle 12 8 60 16 33 33 
Middle 6 7 47 20 30 40 
High 1 1 50 0 0 0 
TOTALS 19 19 50 38 66 36 
av. av. 
*Low, less than $3,000 annual family income; low-middle, $3,000 to 
$6,000 annual family income; middle, $6,000 to $12,000 ann~al family 
income; and high, over $12,000 annual family income as perceived by 
the speech teacher in the community. 
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There were no female teachers of speech who considered the com-
munity in,which their schools were located to be of a high socio-
economic level. Th.e most successful grouping in Table XV for the 
female teac;:her in producing teachers who had students to qualify for 
State Finals was the midd;I.e group. The middle so.cioeconomic level 
gr9uping contained 48.0 percent of the 104 female teachers of speech 
that were included in the study.· This middle group produced 5206 per-
cent of al,.l female teachers who had students that qualified for State 
Final$, The low socioeconomic group contained 4.8 percent of the 
total complement of female teachers and included 5.2 percent of the 
female teachers who had students .to qualify for State Finals. The 
low-middle grouping of females included 47.1 percent of the total 
complement of female speech activity directors and contained 42.1 per-
cent of the female teachers of speech who had students to qualify for 
0.$.S.A,A. State Finals in speech activities during the 1968-1969 
school year. 
State Finals "Super-Coach" 
According to the official published roster of the Oklahoma Sec-
ondary Schools Activities Association (O.S.S.A,A,) in 1968-1969, there 
were 23 Class A secondary school speech activities directors that had 
students to qualify for State FinalJ in speech activities. The 
O.S.S.A.4. roster also indicated that there were 34 Class B secondary 
school speech teachers who had produced students for State Finals 
competition. 
The State Finals Tournament director reported that 351 entries 
were received in competitive events for the tournament. During this 
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study, all speech activity coaches that had succeeded in qualifying 
any of their students for the State.Finals competition were considered 
"successful" coaches. Thus, the 57 "successful" speech activity di· 
rectors had succeeded in qualifying 351 secondary speech entries in 
the o.s.s.A~A. State Finals. The 351 entries would be an average of 
about six for each "successful" speech activities coach. 
The purpose of this final segment of the presentation of the_ 
Data was to present the findings of the survey as .. it concerned the 
"super-.coach" whose school'was a memb,er of the speech segment of the 
Q.S.$.A.A. during the 1968-1969 school year. The "super-coach" was 
defined as the speech activity teacher who had managed to qualify six 
or more entries for State Finals in speech. Since 57 Class A and B 
coa,ches of speech activities had qualified 351 students for State 
Finals, the "super-coach" wasi above the average-of all "successful" 
secondary speech teachers in qualifying speech students for o.s.s.A.A. 
sponsored activities. 
An entry in speech activity competition ~ay involve more than 
one student since debate, duet acting, and one-act paly c;ategories 
conta:Ln more than-one student. In speech competition each event is 
considered to have the number of entries that corresponds with the 
number of groups entered. For example, there were two students on.a 
debate team but they were considered as one entry. 
The 1968-1969 official State Finals roster included 19 schools 
that had qualified six entries or more for competition. The range 
for both Class·A and Class B secondary schools was from 1.to 32 en-
tries. There were 11 Class A schools that had six or more entries 
. '~ ' 
per.schooL The range for Class A was 1 to 17 entries. Class B 
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competition had eight schools. that had quali£ied six o:r more entries 
in State Finals. The range in Cl1;1.ss ;B was 1 to 32 entries. 
The data concerni.ng the llsuper""'.coach'' were abserved from the 
vantage points of classification of school (A or B), type of-speech 
teaching certificate, age, sex, sacioeconomic level-of the community 
in wh;i.ch his school·was located, and the number of years he had taught 
speech in the secondary schools. 
The 19 "super-coaches'' comprised 13.3 percent of the total com ... 
ple~ent of teachers surveyed for this descriptive study. - The 11 in 
Class-A schools represented 27.5 of the total population of 40 Class 
A schools that-were named on the membership list of the o.s.s.A.A, 
for the 1968..'..1969 school·year. The eight in Class B represented 7.8 
percent of all Class B schools in the su!vey. 
Fourteen (73.6 percent) of the llsuper-coaches'' were teaching 
secondary speech c_ourses · while holding the Standard Secondary speech 
certificate. _ The other five teachers (26.4 percent). were teaching 
with Language Arts certificates. Th~ percentage of all 142 teachers 
in the study that held the $tandard Secondary Speech certificate was 
57.7. In Class_ A-competition, 9 of the 11 (81.9 percent) of the 
"euper"'."cQaches'-' held the Standard cei;otificate and. in Class B .schools, 
5 of the 7 (71.4 percent) were teaching with the Standard certificate. 
Of the.23 teachers in.the group of teachers in.Class A schools that 
qualified their st.udents for State Finals, 82.5 percent of them had-
held the_ Standard certif ic1;1.te .- and in the group of 34 Class B school 
speech teachers who had students that qualified for State Finals 55.8 
percent had-been holders of Standard Secondary-Speech certificates. 
The "super-coach'' of speech activitie!:! was. considered from the 
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vantage point of age as compared with the other O. S'; s .A.A. complement 
of 142 teachers and with the teachers within.his school's classifica-
tion, The mean age for all members of the 0,S.S.A.A, was 35.1 years. 
For the ''super-coach'' the mean age was 38,8 years. The 23 coaches 
who taught students that qualified for State Finals in speech .from, 
Class A schools averaged 31.0 years·of age. The 11 "super-coaches" 
averaged 34.4.years of age. In Class B, the 34 teache1;s who coached 
students tha.t qualified for State Finals averaged 38.5 years of age 
while the eight "super-coaches" averaged 44.8 years old. 
Within the total population surveyed for this descriptive study, 
there were 38 males and 104 females who were speech teachers assigned 
to direct the s-peech activities for the;i..r respective schools. The 
male teachers accounted for 26.7 percent of ·the total complement, and 
the females accounted for the remaining 73.3 percent. In the "super-
coach" category the.ratio was.31.6 male and 68.4 female. The per-
centage of male and female speech teachers that were successful in 
having students that qualified for State Finals in 1969 was 40.3 male 
and 59.7 female. 
In Class A, there were five (45.4 percent) males and six (54.6 
percent) females in the llsuper-cqf!ch" group. The ratio of males to 
females of those· speech teacher~\~t~.•~Glass A that were successful in . 
having students that.qualified for State Finals was.47.3 percent 
males and 52.7 females. 'l.'he "super-coach" in Class B consisted of 
one (12.5 percent) male and seven (87.5 percent) females. The Class 
B speech teaching grqup tha:]:' had students that qualified for State 
Finals was 10 (29.4 percent) male and 24 (71.6 percept) female. 
The socioeconomic· level source of the "super-,.coach'' was the 
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subject .for the following observation of data: The·population of 142 
secondary.speech teachers ~esponded to the question concerning the 
economic level of the connnunity in which their schools were located 
according to their individual perception. The data perta:i,ning to the 
whole·population at risk indicated .that.eight teac;hers (5.6 percent) 
who were directing the _speech· activities .for their schools during the 
1968.;.1969·school year, considered their school's connnunity to be.of a 
low (family income less than $3,000) socioeconomic level. Seventy 
teachers (49.2 percent) perceived their school's community to.be in 
the low .middle (annual family income more than $3,000 but less than 
$6,000) socioeconomic level. Sixty-two teachers (43.6 percent) clas-
sified their scqool' s commun:f,ty af:! being the middle (annual family . 
income between $6,000 and $12,000) soc:toeconomic level. Two. (1.4 per-
cent). of the teachers categorized their school's commun:i,ty as being 
in _the high (annual family .income· over $12 ,000) socioeconomic· level.. 
The· 11 super~coaches 11 rated .their commu;nities socioeconomically as 
follows: low, one (5.2 percent); low-middle, five (26.3 percent);. 
middle, 12 (63.l percent); and high, one (5.2 percent). 
No Class · A schools·. had, been categorized at · a low socioeconomic 
le.vel. Three · (2 7. 2 percent) of the 11 Class A II super-coaches" de-
scribed the.ir school's connnunity .as. low-m:tddle socioeconomic, while 
lQ (47.5 percent) of the 40 speech activity directors who had·stµdents· 
to qualify for State Finals had indicated a similar category. Seven 
(63.6 percent) of the "super-coaches" classified their school's com-
munity as the middle leve;t. socioeconomically, while 21 (52.5 percent) 
of the speech activity directors who had students to qualify for State 
Finals classified their c;ollllp.uniti~s at the same level. There was one. 
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"super-c~ach" who classified his school's community as a high socio-
economic community. 
In the Class B division of schools, there were eight "super-
coaches" that had places si:x; or more of their students in State 
Finals. One (12.5 percent) rated his cc;>mmunity at the low socio-
economic level while two (5.8 percent) of the 34 speech activity di-
rectors in Class B secondary schools who had students to qualify for 
State Finals in 1969 had rated their schools at the same level. Two 
(25.0 percent) of the "super-coaches" rated their schools at the low-
middle socioeconomic level and 18 (52.9 percent) of the teachers who 
had students that qualified for State Finals, rated their schools' 
community at the low-middle category. Five (62.5 percent) of the 
"super-coaches" rated their school's communities as missle socio-
economically while 14 (41.1 percent) of the coaches who had students 
to quality for State Finals had rated their school's community at. 
that level. No "super-coaches" nor teachers who had students to 
qualify for State Finals had rated their schools as being in a high 
socioeconomic community. 
The next element for consideration concerning the "super-coach" 
was the number of years he had taught.speech in the secondary schools 
as of the 1968-1969 school year. The total population of 142 second-
ary school speech activity directors had taught speech for a total of 
837 years. This 837 years averaged out to be 5,9 years for each of 
the secondary teachers involved :i,.n the study. The average number of., 
years spent in teaching speech for the 57 speech teachers who had· 
students to q~alify for o.s.s.A.A. State Finals in 1969 was 7.5. The 
"super-coaches!! had taught speech a combined total of 167 years for 
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an average of 8.7 years. 
In Class A schools, the total population at risk of the 40 sec-
ondary school teachers of speech, had taught speech for a total of 
213 years. The average number of years for all Class A speech activ-
ity directors was 5.3. The teachers who had stµdents to qualify for 
the O.S.S.A.A. State finals had taught 160 years of speech for an 
average of 6.9 years. The 11 "super-coaches" in Class A schools had 
taught.speech 80 years for an average of 7.2 years of secondary 
speech teac.h;i.ng. 
In the secondary schools classified according to O.S.S.A,A. 
rules as Class B, the 102 speech activity dir!:!ctors had taught speech 
for a combined total of 624 years and averaged 6.1 years for each 
teacheJ;". The 34 speech teachers :!,.n Class B who had students to qual-
ify for o.s.s.A.A. State Finc:1.J,s in speech had taught speech for a 
total of 272 years and averaged 8.0 years of teaching speech for each 
teacher. The eight."super-coaches" in CJ.,ass B had taught speech for 
a total of 87 years and the average number of years of speech teach-
ing experience was 10.8 for each of the "super-coaches." 
The final element for consideration in the description of the 
"super-coach" was the sex variable. Within the total complement of· 
secondary school teachers of speech, there were 38 male and 104 female 
teachers that had been designated by their school administrators as 
directors of their school's speech activity pJ;"ogram. Nineteen (50 
percent) of the male speech teachers were successful in placing their 
students in the 1969 o.s.s.A.A. State Finals competition. Six (31.5 
percent) of the 19 male State Finalists teac;:hers were also "super-
coaches" with six or more of their students entered in State Finals 
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competition. 
Of the 104 female speech teachers, 34 (32.6 percent) were suc-
cessful ;i.n placing their students in the 1969 o.s.s.A.A. State Finals. 
And 1,3 (32 •. 2 percent) of the 34 female teacherE1 who qualified their 
students for State Finals were "super-coaches" with six.or more of 
their students entered in·the 1969 State Finals Tournament. 
Other Areas of Consideration. 
The information gathered for this study that pertained to the. 
size of budget allocated annually by the schools for speech activities 
was too nebulus to justify extensive investigation. Such remarks as, 
11whatevet:" we need," and "all.we are able to make on the plays," were 
more conunon than an exact amount. The size of the total school en-
rollment was.also negated by some persons including the total school 
system enrollment and others stating the secondary school enrollment 
onl,y. Because of these stated difficulties in procuring valid infor-
mation, these final.two items were not given a place·in the general 
presentation of data. 
All pertinent data gathered from the surveys of Oklahoma insti-
tutions of higher education .and the 142 Oklahoma secondary speech 
teachers who participated in the O.S.S.A.A. san.ctioned speech activ-
ities during the 1968-1969 academic year were presented. 
CHAPTER V 
SUMMARY AND CONCLUSIONS 
Recapitulation of l?utpose 
In recapitulation, this study was designed and executed for·the 
express purpose of gaining a more complete knowledge of the Oklahoma 
secondary school teacher of speech. To facilitate.t;he gathering of 
information from which the knowledge could b,e gleaned, the discrete 
group of 142 teachers who had been appointed.by their administrators 
as speech activity directors for the 1968-1969 academic year was 
chosen for study. This group of teachers was chosen because they 
taught. secondary speech in the class.room and directed the extraclass 
competitive speech program under the auspices of the Oklahoma Secondary 
School Activities Association (o.s.s.A.Ai). The o.s.s.A.A. is the 
official state association of the Oklahoma State Board .of Education, 
and has regulatory authority over all extraclass activities in which 
the secondary schools that are under the jurisdiction of the State 
are engaged. 
The population at risk (142 secondary school speech activity di-
rectors) was composed of 38 male and 104 female speech teachers who 
represented 40 Class A and 102 Class B secondary schools. Data per-
taining to the group studied were gathered from: the Oklhaoma.insti-
tutions of higher education that offered a speech teacher preparation 
program on the undergraduate level; the.142 speech teachers; and 
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the official roster of.the o.s.s.A.A. State Finals Tournament in s1;>eech 
activities. 
Some of the areas of concern. that stimulated the motivation to. 
perform this descriptive study pertained to the fact that there were 
five different teaching certificates, reflecting four different levels 
of undergraduate preparation in speech, issued for the purpose of 
teaching speech in the secondary schools of Oklahoma. The State Board 
of Education states the minimum of credit hours that are required for 
each certificate.that is issued.fol;' the purpose of teaching speech 
in the state's secondary schools, but the typet total number of hours 
required, and subject matter content of the speech courses are left to 
the discretion of each of the 17 institutions of higher education that 
are authorized by the state board. to offer the speech teacher.prepa-
ration programs. This study was concerned with the number of credit 
hours and "kinds"·of courses required by the colleges.of their speech 
education majors, 
The final area of observation dealt with the concept that the 
directing of the speech activity program was an integral part of the 
professional proficiency of .the secop.9-ary school speech teacher, His 
reputation as a teacher is determined (at.least among his colleagues) 
l:;>y the degree of success his students achieve in winning competitive 
speech events. Having students to qualify for o.s.s.A~A. State 
Finals in 13peech was considered a.hallmark of the "successful" speech 
activity director •. 
Summary 
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Institutional Source. 
Credit hour requirements in the speech discipline for the under-
graduate who was majoring in speech education, differed as much as 
75 percent among the 17 institutions of higher education in Oklahoma 
that were authorized by the Oklahoma State Board of Education to offer 
a speech certification program in 1969. The state board required 24 
undergraduate credit hours in apeech for the Standard Secondary Speech 
Certificate. The maxim\l11l requirement by colleges was 42 hours. The 
mean undergraduate credit hour requirement was 31.8 for all 17 insti-
tutions. Some undergraduate college course work waa required of the 
study by the majority of the institutions in forensics, interpretation, 
acting, public address, correction, and methode of teaching. 
Eighty-nine percent of the Oklahoma speech teachers had graduated 
from Oklahoma institutions. Colleges requiring a larger number of 
credit hours in speech (35 hours) had 42 percent of their teachers to 
qualify students for State Finals while those requiring 28 credit 
hours had 56 percent of their teachers to qualify students for State 
Finals. 
The state institutions had produced 71 (57.8 percent) speech 
teachers who had the Standard Secondary Speech Certificate. All 142 
teachers held at least a bachelors degree and 41 (28.8 percent) had 
earned a masters degree. Four of the masters degrees were in speech. 
Fifty-eight (40.0 percent) had dona some graduate work in the speech 
discipline. 
Types of Certification 
Eighty-two (57.8 percent of the speech teachers ware teaching 
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with the Standard Certificate. Thirty-two (80.0 percent) of the Class 
A and 50 (49.0 percent) of the Class B school teachers held the Stand-
ard Certificate. There were eight of the 142 teachers who held cer-
tificates other than the Standard and Language Arts Certificates, 
Fifty-two (36.6 percent) of the teachers were teaching speech with the 
Language Arts Certificate. Six (15.0 percent) of the Class A and 56 
(45.0 percent) of the Class B school speech teachers were teaching 
with the Language Arts Certificate. Thirty-eight (46.3 percent) of 
the teachers who held the Standard Certificate had students to qualify 
for State Finals. Fifteen (28.8 percent) of the speech teachers who 
held the Language Arts Certificates had students in State Finals. 
Age and Sex Characteristics 
There were 38 (26.7 percent) male and 104 (73.3 percent) female 
teachers of speech. The mean age of the 142 teachers was 35.1 years. 
The male mean was 33.4 and the female mean was 35.6 years of age. The 
mean age of Class A teachers was 33.l years and for Class B teachers 
the mean age was 37.2 years. Fifty percent of the male teachers and 
34.4 percent of the female speech teachers qualified their students 
for State Finals. The mean age of Class A teachers who qualified 
their students for State Finals was 31,0 years. For Class B teachers 
who qualified their students for State Finals, the mean age was 38.5 
years. 
Socioeconomic Considerations 
The 142 teache;s perceived the socioeconomic levels of the com-
munities in which their schools were located to be as follows: low, 
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5 percent; low-middle, 48 percent; middle, 46 percent; and high, 1 
percent. In Class A schools, 45 percent of the communities were per-
ceived as low-middle and 52 percent were perceived as middle socio-
economic communities. In Class B schools, 50 percent were considered 
low-middle and 41 percent were perceived as being in a middle socio-
economic setting. Twenty-five percent of the teachers who perceived 
their schools' setting to be in the low socioeconomic grouping placed 
students in State Finals. The low-middle group had 40 percent of its 
teachers to place students in State Finals. The middle group had 42 
percent of its teachers to place students in the State Finals compe-
tition. 
Speech Teaching Experience 
The 142 speech teachers had taught in their discipline for an 
average of 5.9 years. The teachers who were successful in having 
students to qualify for State Finals had taught speech for an average 
of 7.5 years. The "highly successful" activities director had taught 
speech for an average of 8.7 years. 
In Class A schools, the average teacher had taught speech for 
5.3 years, the teacher who had qualified students in State Finals 
had taught for an average of 6.9 years, and the "highly successful" 
activities director had taught speech for 7.2 y~ars. 
In Class B schools the teachers had averaged teaching speech for 
6.1 years, the teachers who had qualified students for State Finals 
had taught speech for an average of 8.0 years, and the "highly success-
ful" speech activity director had taught speech for an average of 10.8 
years. 
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Conclusions 
In retrospect, the postulates presented in the opening segment of 
this paper appear to have been relatively well substantiated: the 
secondary school speech students who are taught by the more highly cer-
tified speech teachers have a greater degree of success in contest 
speaking than those who are taught by the lesser certified teachers of 
speech. · The speech teacher's role in the secondary schools is a com-
pound consisting of two independent but interrelated elements--class-
room and extraclass speech activities. The precedent for utilizing 
speech contests as a motivating stimulus in developing the student's 
speaking abilities was established as early as the fifth century B.C. 
by one of the greatest early teachers of speech--Isocrates. Since 
more than 3500 Oklahoma secondary school speech students participated 
in the speech segment of the Oklahoma Secondary Schools Activities 
Association (o.s.s.A.A.) sponsored tournaments during the 1968-1969 
school year, it is reasonable to as111ume that the contest method is 
being utilized extensively by the 20th century teachers of speech in 
Oklahoma. 
The four-fold purpose of this study has been investigated and 
recorded. The undergraduate academic requirements, the quantity and 
quality of secondary speech teacher certification, some of the vari-
ables pertaining to the successful activity directors, and the vital 
and tenure data of the population at risk have been gathered, analyzed, 
and recorded. 
The number of undergraduate credit hours required in the disci-
pline for the speech teaching degree did not appear important when 
weighed in light of the success of the graduate in contest work. The 
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colleges that required a greater number of credit hours in undergradu-
ate speech had prod~ced a proportionate amount of standard certifi-
cates: Therefore, the students of these more demanding institutions 
were apparently not taking the minor route because of the credit hour 
demand. 
No two colleges required identical speech curricula for the 
speech teaching degree. Although each institution was offering a de-
gree pattern that culminated in an identical certification for the 
graduates, two speech courses were all that were consistently required 
by the colleges of their students--interpretation and public address. 
Speech teachers who graduate from Oklahoma colleges do as well in 
preparing their students for contest work as those teachers who come 
to Oklahoma from out-of-state institutions. Most of the secondary 
teachers of speech are graduates of Oklahoma institutions of higher 
education, and the four year colleges that were formerly Teacher's 
Colleges have produced the bulk of the speech teaching population. 
As a group, the speech activity directors were not highly cer-
tified in the field of speech, Slightly over half of the population 
studied had completed enough undergraduate courses in the speech dis-
cipline to earn the Standard certificate. Class A schools had better 
qualified teachers in speech than the Class B secondary schools. Eighty 
percent of the Class A schools had speech teachers who had earned the 
standard certificate and leas than one-half of the Class B schools 
had speech teachers as well qualified. Many of the Class B schools 
had teachers who were teaching speech with a certificate that reflected 
a minimum of six credit hours of undergraduate preparation in speech. 
The teachers who were teaching speech with the Standard 
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certificate were more successful in teaching their students in extra-
class activities. Nearly one-half of the teachers with a Standard 
certificate taught students who were successful in contest speaking 
and only one-fourth of the Language Arts certificate holders were 
equally successful. 
Although the male teacher of speech averaged being two years 
younger than the female, he was more highly certified (58 percent held 
the Standard certificate) and was more successful (50 percent of the 
time for the male to 34 percent of the time for the female) as a di-
rector of his school's speech activity program than was the female. 
Only one teacher of speech in four was of the male sex. 
Teachers of speech in the Class A secondary school perceived the 
community socioeconomic levels in which their schools were located 
to be lsightly higher than their colleagues in Class B schools. The 
low socioeconomic settings were not as productive in producing suc-
cessful contest students as the two middle categories. The Class A 
schools had a greater degree of success (57 percent to 33 percent) in 
qualifying students for State Finals. 
The greater the number of years of speech teaching experience 
accumulated by the teacher the greater the probability that the teach-
er would be successful in coaching the speech activities. The suc-
cessful activities director had taught speech in the secondary schools 
two years longer than the average secondary school speech teacher. 
And the "highly successful" activities coach had taught on the average 
of three years longer than his colleagues. Although the Class A 
schools had teachers of speech who were more highly certified than 
the Class B schools, the teachers who taught Class A secondary schools 
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were sli.ghtly less experienced ;i..n teaching speech •. 
Thus, the average·Oklahoma secondary school speech teacher who 
is successful in his extraclass speech activity efforts is a 34 year 
old male graduate of an Oklahoma college. He holds a Standard Second-, 
ary Spee~h Certificate and has done addit;i.onal graduate work beyond 
the bachelor's degree program. He teaches in a middle socioeconomic 
setting Class A school. And he has taught secondary school for seven 
and one-half years. 
'I'here was never an absolute relationship established among the 
variables under study. Although the above conclusions were based 
upon.the data extracted from the study, the final conclusion con-
cerning the.elements that influenced the success of a secondary speech 
teacher in his efforts at qualifying his students for State Finals 
must be--thei;,e.are apparently other influences at pla,y that.would be 
considered intervening variables. 
Recommendations 
The following general recommendations were made as a result of 
this study: 
1. Since the data revealed a relatively wide diversity in the 
academic requirements for speech teacher education programs on the 
undergraduate level, it might be advisable for the college speech 
departments to cooperate in a self study program aimed toward the 
development of a more cohesive plan of study for the future speech 
teacher. 
2. According to the literature reviewed, the place of.speech 
in the secondary school curriculum should be among the required 
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subjects for the high schoo+ student. 
3. The secondary school. Language Arts Certificate possibly 
should be. disco.ntinued as· a speech teac;hing credential. Teachers who 
are·assigned to teach sec;ondary·school.$peech courses should have a 
minimumpreparaticm of an 18 credit hour minor in the speech disci-
pline. 
4, According to the literature reviewed for this study~ the. 
amount of benefit the secondary student may derive from the contest 
prog.ram, appeared to suggest that. more Oklahoma schoots should develop 
speech activity programs. · 
,5. Further.studies concerning the attitudes the practicing 
secondai::y school speech tea~hers hold toward the value of their 
collegiate preparation mightbe profitable. 
6. Further studies should be done in order to determine the 
pel;'sonal.and academic.characteristics of the high school students.who 
win speech contests. 
7. A study of those secondary school speech activity directors 
that over apel;'iod of years coni;;istently have their students qualify 
for State Finals·might be profitable. 
8. A study to determine why over 50 percent of secondary schools 
of Oklahoma do not participate in the o.s .. s.A.A. speech segment would 
appear beneficial. 
9. An.intensive study of the speech offering in the high schools 
that produced successful contestants appears to hc1,ve merit,. 
10. An attitudional study of the successful high scll.ool. speech 
act.ivities director$ should prove .beneficial. 
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11, Research into the attitude of the administrators of the 
secondary schools toward the speech activity program in their schools 
might reveal variables that influence the degree of success the pro-
gram attains. 
Peroration 
It i~ Sincerely.hoped that .this study may serve to better acquaint 
academicians and otll.ers with the educational values that may be.de.,. 
rived from a study of and participation in the science and an of oral 
conunun.icat:i.on. Furthermore, if the peruser emerges better acquainted 
with the speech teacher as a practicing educator .in the secondary 
schools, the mission of the study will have been accomplished in. 
part •. It is hoped that this study may sen,e to stimulate further 
research in th.e area of speech education. 
On the basis of the. evidence presented in this· study, there is 
reason to be,l,ieve .· that the professional preparation of the secondary 
school teachers Qf speech should be raised to the minimum of the 
· Provisional Certificate. · 
A SELECTED BIBLIOGRAPHY 
Ackley, John William. "A Study of the Status and the Trends of Speech 
Education in the Secondary Schools of Califprnia, "Speech Mono-
graphs. New York, New York: The Speech Association of America, 
1954, p. 220. 
Alexander, Fred and Thomas, Gordon. "The High School Speech Teacher 
in Michigan,".'.!!!!. Speech Teacher. Columbia, Missouri: The 
Speech Association of America, 1960, pp, 121-26. 
Auer, J. Jeffrey. An Introduction to Research in Speech. New York, 
New York: Harper & Row, 1959,~. 148. 
Balcher, Charles and Seabury, Hugh. Teaching Speech~ Today's Sec-
ondary Schools. New York, New York: Holt, Rinehart, and Winston 
Inc., 1965, p. 37, 
Berquist, Goodwin. "Isocrates of Athens--Foremost Speech Teacher or 
the Ancient World," The Speech Teacher. Columbia, Missouri: 
The Speech Association of America, 1966, pp. 251-255. 
Braden, Waldow. "Extracurricular Speech Activities," Speech Methods 
and Resources. New York, New York: Harper & Row, 1961, p. 7-8. 
Bronstein, Arthur J, "The Study of Phonetics in American Colleges 
and Universities,".'.!!!!. Speech Teacher. Columbia, Missouri: The 
Speech Association of America, 1957, pp. 237-239. 
Carruth, Hayden Kenna. "Curricular Speech in Michigan High Schools," 
Speech Monographs, New York, New York: The Speech Association 
of America, 1956, p, 152. 
Cartright, Rupert, et al. "Principles and Standards for the Certifi-
cation of Teachers of Speech in Secondary Schools," The Speech 
Teacher. Columbia, Mixsouri: The Speech Association of America, 
1964, pp. 69-70. 
Dewey, John. How R!_ Think. New York, New York: D. c. Heath Co., 
1933, pp, 207 & 238-39. 
Dewey, John. !!:£_ As Experience. New York, New York: Putnam's & 
Coward Mcconn, 1934, pp. 334-35. 
Freely, Austin, "Anthology of Commentary on Debate," The Speech Teach-
er. New York, New York: The Speech Association of America, 1960, 
~ 121-26. 
112 
113 
Hochmuth, Marie. "Speech and Society," The Bulletin of the National 
Association~ Secondary School Principals. New~ork, New York: 
1948, p. 32. 
Hodge, Oliver. Teacher Education, Certification,~ Assignment Hand-
book. Oklahoma City, Oklahoma: State Board of Education, 1961, 
p. ii. 
Horn, Frances. "Oral Communication in a Technological World," The 
Speech Teacher. New York, New York: The Speech Association of 
America, 1959, p. 202. 
Hunsinger, Paul and Wood, Roy V. "The Forensic Tournament and Festi-
val," Managing Forensic Tournaments. Skokie, Illinois: National 
Textbook Corporation, 1967, p. 9. 
Klopf, Donald w. and Lahmann, Carroll P. Coaching and Directing Foren-
sics. Skokie, Illinois: National Textbook Corporation, 1967, p. 
l. 
Klopf, Donald w. and Rives, Stanley G. Individual Speaking Contests. 
Minneapolis, Minnesota: Burgess Publishing Co., 1967, p. 2. 
Kramer, Magdalene. "The Role of Speech in Education: 
Quarterly Journal~ Speech. Columbia, Missouri: 
Association of America, 1948, pp. 123-27. 
A Re-Evaluation," 
The Speech 
Lewis, R. F. "Quality Standard for Speech Teachers," The Speech Teach-
.!!:.• Columbia, Missouri: The Speech Association of America, 1961, 
p. 65. 
Lillywhite, Herold and Phelps, Waldo. "The Survey Method in Speech 
Education," Southern Speech Journal. Columbia, Missouri: The 
Speech Association of America, 1952, pp. 244-245. 
Robinson, Karl F., et. al. "Recent Trends in Certifl1cation of High 
School Speech Teachers and the Report of the SAA Committee to 
the North Central Association," The Speech Teacher. Columbia, 
Missouri: The Speech Association of America, 1959, p. 114. 
Robinson, Karl F. and Kerikas, E. J. Teaching Speech. New York, New 
York: David McKay Company, Inc., 1963, p. 135. 
State of Illinois Curriculum Division. Communication in the High 
Curriculum--Speaking !lli!. Listening. Springfield, Illinois: 
Illinois Curriculum Program, 1961, pp. 1-3. 
Timmons, Jan and Griffin, Kim. "Requirements for Teachers of Speech 
in the Secondary Schools of the United States," The Speech Teach-
er. Columbia, Missouri: The Speech Association of America, 1963, 
p.°" 97. 
APPENDIX A 
INTRODUCTORY LETTER THAT ACCOMPANIED THE QUESTIONNAIRE 
TO THE 142 SPEECH ACTIVITY DIRECTORS 
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:QEPA.1\TMENT OF SPEECH 
N0vember 6, 1968 
Dear Coach: 
CENTRAL STATE COLLEGE 
Edmond, Oklahoma 73034 
Having survived eight years of secondary drama and forensic 
coachi!lg, I realize you haven't a "cotton-pickin" thing to do 
but coach debate two nights a week--coach the individual events 
two nights a week--direct the play four nights a week--serve 
hall duty--bus duty--cafeteria duty--teach five classes (over-
crowded, of course)--and, occasionally during the extra time, 
publish the school annual and newspaper. Therefore, I would 
like to add one more chore which I trust will not be the 
proverbial straw. 
I need to establish the academic status of the secondary coaches 
who are p~rticip~ting in the Oklahoma High School Activities 
Association Forensic and Dramati.c Contest. Please, pretth please, 
check the enclosed questionnaire and return it to me in t1e 
enclosed envelope, 
I 
Very sincerelj, / 
'--;···,7- ) /;·' I/, ·.1./(( , ... : rf···,· ,/ 
./< '/ I c 
II / 
Max g, Da~is, Chairman 
Depa~tmenL of Speech 
MOD/jp 
P.S. Please be my guest for a cup of coffee while you complete 
·the enclosure. 
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APPENDIX :8 
QUEST!ONNAIRE SENT TO·THE TOTAL·POPULATION 
OF THE o.s.s.A.A. SPEECH SEGMENT 
J.l6 
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1. I .have a ~asters Degree. Yes_ No--,........ Fro:in __ ......., ______ _ 
(College) 
3. I have,..,.._.,.. graduate college hours in Speech and Drama. 
4. Yes No From I have a. Bachelor of Arts Degree. 
-~ ~ _...,.... ___ ,--,-
(College) 
6. I have not c:o:inpleted my Bachelor of Arts Degree,~--
7. I possess the following certification: 
~ Standard Secondary Speech 1 . 
Provisional Secondary Speech 
~· . 
. Temporary Secondary Speech 
~ 
_ Language-Arts Certificate 
Professional Speech Certificate 
~ 
8. I have taught school for __ years. 
9. I. have taught in the secondary schools for -·-·-· years, · 
10. l have taught at my present school for . years. 
. .· ~ 
11. I have taught Speech for ____ years. 
12. ApproximatE( budget for Speech Activities. 
13, Approximate number of students enrolle(f in·the school •. 
14. My school would becoµsidered a: 
Low-socio-economic level (Below $3,000 Average 
Parental Income) 
Low-middle-economic level ($3,000 to $6,000 Average 
-- Parental Income) 
_ M;iddle-soc;io-,.ec.onomic level ($6, 000 to $12, 000 Average 
Parental Income) 
. High-socio-economic level ($12,000 and up Average 
,_.._._ Parental Income) 
15. Sex: Male Femalia 
--.-.-
---
16. Age (Approximate): 
APPENDIX C 
FOLLOW-UP LETTER SENT TO 
TUE SPEECll TEACHERS 
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GEN'l'RAL·STA'l'E COLLEGE 
Edmond, Oklahoma 
DEPARTMENT OF SfEECH 
November 13, 1968 
Pear Coll~ague: 
Last week I sent you a questionna;i.re ;i,n aq. e:t;fort to determine the 
status of successful, speech teachers in Oklahoma. 
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You are an important segment of this re~earch. So. if yo1..J havenlt 
as yet had that cup of coffee with me, wo,;i't yot.1 please do it today. 
If y9u have a:J.riaady se).lt the letter baok·to me, I apologize for the 
dup:J_icat::j..on. 
Sincerely; 
Max O. Davis, Chairman. 
Department of .Speech 
MOD/jp 
P, S. Just in case some student :inadvertendy escaped with the. 
first blank, here is another. 
·APPENOIX D 
LETTER SENT TO ALL OKL4HOM,A. INST.ITUTIONS OF HIGHER 
. . 
.. F:DUCATION THAT WERE AUTHORIZED BY TllE OKLAHO~ 
STATE BOARD Of EDUCATION !0 OFFER THE·SPEEGH 
TEACHER CERTIFICATION PROGRAM 
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CENTRAL STATE COLLEGE 
Edmond, Oklahoma 73034 
UY.l'AllTMl·:NT OY Sl'EE(;H 
November 27,. 1968 
Dear Colleague: 
I am seeking to discover the present status of speech teacher 
preparition programs in Oklahoma, and I need your help. Please 
take the enclosed coin and have a cup on me while filling out 
the fol lowing: 
1. Do you offer a B. A .. Degree in Speech Education leading to a 
standard secondary teaching certifitate? 
Yes No 
2, !low many credit hours does your school require for the <l"gree'? 
3. Of these required hours, how many are in the general category 
of: 
____ Forensic Speaking (Debate 
!nterpretation 
__ Acting 
Communication Theory 
Public Address 
__ Stagecraft 
Methods 
Sincerely, 
Max 0. Davis, Chairman 
Department of Speech 
MOD/bn 
___ Directing 
___ Therapy 
Carree ti 011 
Broadcasting 
Rhetoric 
Jljscussion 
Other 
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